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INTRODUCTION
In the past few years, most school systems throughout the United States have established teacher evaluation systems, driven
in part by federal law and regulation. Even with the passage of the Every Student Succeeds Act (2016), which allows more
flexibility on the part of states, teacher evaluation systems remain a part of many state regulations. Theatre educators are as
subject to those laws, regulations and evaluations systems as any other subject area. However, traditional teacher evaluation
systems are not developed with theatre and other arts education in mind. The pedagogy associated with the teaching of theatre
simply does not match more traditional subject areas in which a single framework is appropriate.
The Educational Theatre Association (EdTA) has created the High School Theatre Educator Evaluation Workbook to meet the
need for fair and reliable evaluation of theatre educators. EdTA believes that the monitoring of theatre educator effectiveness
should occur within the larger context of teacher professional development. The ultimate goal is for theatre teachers to become
better educators and to improve theatre education programs throughout the country.
This workbook is designed to help teachers align their practice to the best frameworks for teaching, to help them work with
their peers to make this improvement more widespread, and to help supervisors efficiently and effectively evaluate the ongoing
improvement of the professional theatre educators with whom they work.
As school systems work towards developing and refining these new teacher evaluation tools, and as principals and other supervisors endeavor to implement them, a few models have gained widespread use. Among them are those of Charlotte Danielson
(Enhancing Professional Practice [2nd ed.], Alexandria, VA: ASAE, 2007), and Robert J. Marzano and Michael D. Toth (Teacher
Evaluation That Makes a Difference, Alexandria, VA: ASCD, 2013). The EdTA Workbook is primarily based on the Danielson
model, though there is considerable similarity to the Marzano framework (see Appendix 1). The Danielson framework has four
domains (Planning and Preparation, the Classroom Environment, Instruction, and Professional Responsibilities), and the Marzano
framework also has four domains (Classroom Strategies & Behaviors, Preparing & Planning, Reflecting on Teaching, and Collegiality & Professionalism). Both the Danielson and Marzano frameworks have an additional series of descriptors. Danielson has
22 Critical Attributes, and Marzano has nine Design Questions (with 41 elements) designed for observing teachers in Domain
1, as well as one additional Design Question and an additional 20 elements for the other three domains. Both models propose
that evaluations of teachers require not only observations of teaching but also discussions with peers and administrators about
planning, reflecting, and professionalism within the overall evaluation process.
The process of theatre educator evaluation can and should contain at least three elements: first, self-reflection and work toward
professional development on the part of individual educators; second, peer discussions related to enhancing professional practice
in a school, district, or other learning community; and, third, observation and evaluation of the teacher as a professional in practice.
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Teacher evaluation as part of the broader process of professional development must reflect the ongoing professional growth
needs found at various levels of the teaching continuum. Given the predominance of secondary theatre programs in the United
States, this workbook focuses on the evaluation of high school theatre teachers, though much of the content could be adapted
for middle school as well. However, it should be understood that different grade levels demand different pedagogy and content
and, therefore, different models of teacher evaluation.
The EdTA Workbook is meant to provide a helpful tool to all individuals engaged in the process of professional development for
high school theatre teachers. Teachers should use the workbook as a guide for personal reflection and improvement. Groups
of teachers—whether in a school’s theatre or fine and performing arts department, in a countywide professional development
activity, or working within a statewide initiative—will also find it useful. Principals or other supervisors, especially those with
limited familiarity with the specifics of theatre education, will find it helpful in carrying out the professional evaluations that they
need to conduct as part of their mission to direct optimal educational practice in their schools.

Successful Theatre Teacher Evaluation
The EdTA High School Theatre Educator Evaluation Workbook asserts that teacher evaluation should include a balanced, comprehensive assessment of teacher practice through multiple measures. These measures should include indicators that articulate
the teacher’s:
•

Planning and preparation

•

Maintenance of a productive classroom environment

•

Instructional practice designed to reach specific goals

•

Contribution to the school or district, as well as to the profession of teaching at large.

Additionally the evaluation should include:
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•

Measures of theatre student achievement in the four theatre artistic processes of Creating, Performing,
Responding and Connecting should be included. It should be noted that the relative weighting of
measures in these four areas may vary during instruction commensurate with the nature of the class
and its educational goals.

•

Limited evaluations of student learning. These observed outcomes of student learning in theatre, customarily demonstrated in a collective manner (e.g., group performance or collaborative technical theatre projects),
should be limited to only a small portion of a teacher’s evaluation.

•

Little or no schoolwide measures other than those directly associated with theatre achievement. If the use
of schoolwide measures of attendance, dropout and graduation rates, and/or work habits is mandated, they
should form a minimal part of the theatre teacher’s evaluation.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
Measures of Student Achievement used in Theatre Teacher Evaluation
The systematic application of student scores to theatre teacher evaluation must be done thoughtfully if the systems for evaluation are to truly benefit students and schools. Towards that end, theatre teachers and school decision makers should consider
the following:
•

Student achievement that is directly attributable to the individual theatre teacher. Student achievement measures must be used with care, ensuring that they accurately reflect a given teacher’s contributions.

•

Evaluation instruments that accurately reflect the achievements they purport to measure. In other words, the
evaluation instruments correctly observe and interpret the outcomes under measurement, preferably applied
by someone with both theatre and evaluation training.

•

Evaluation of theatre curriculum that is taught. Such measures should reflect national, state, and local standards and curricula in theatre and use clear criteria known to the teacher in advance.

•

Evaluation based on the number of students taught and the instructional time available.

•

Growth models that indicate the beginning level of achievement from which growth is expected to take place
in specific areas of theatre. The evaluation instrument must be capable of capturing all levels of achievement,
including the very highest levels of mastery.

•

A multiyear cycle of evaluation that allows for appropriate professional development and growth, enabling the
evaluation to meet its primary goal of helping theatre teachers improve their service to students over time.

Teaching theatre is as challenging as any subject area, and many of the educator evaluation strategies that are appropriate to the
field are also applicable to other areas of learning. But theatre also has its own unique pedagogy and thus, a need for specific
measurement of student outcomes and the effectiveness of its teachers. Consider, for example, the complexity of measuring
individual student achievement in an ensemble scene that includes dance, dialogue, and singing, or the many tasks that must
be completed in a collaborative set design and construction effort. In varying levels, all four of the artistic processes are almost
always present in these activities. How a teacher ensures that each student engages with these processes and gains the knowledge and skills they need to improve their theatre literacy is at the heart of what this evaluation workbook is seeking to measure. Theatre educators who are good at what they do can always get better. The EdTA High School Theatre Educator Workbook
is designed to help them do that.

INTRODUCTION
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CHAPTER 1: USING THIS WORKBOOK
One of the key ideas of this workbook is to make the process of professional development and evaluation as efficient and effective as possible. The Educational Theatre Association acknowledges the challenges faced by educators and educational leaders.
This publication is meant to be a straightforward guide to improving educational practice and student achievement in theatre.
The Educational Theatre Association’s High School Teacher Evaluation Workbook focuses on the teaching of secondary theatre
(though much of content can be adapted for middle school). While the workbook generally refers to evaluation periods as one
year, stronger evaluations can often be achieved by expanding to multiyear, summative reviews.
The workbook is an editable PDF document. While teachers and administrators can certainly download and print it, it is best
used in its digital format. For ease of use, you have the option of downloading the entire workbook as a single document or,
in the case of chapter 4 Observing Teacher Professional Practice, downloading each of the four domain sections individually to
allow for targeted evaluation in one or more areas of practice and saving completed evaluation files for later review or reference.
And, of course, using Adobe Acrobat, you can save any individual page(s), including the template forms that are used throughout
the book.

Use by Theatre Teachers for Personal or Peer Professional Development
Whether you are working individually or with a group of peers, we recommend that each page of the workbook be used by educators in a fair and comprehensive manner to evaluate professional practice. That work can be formal or informal and requires
two simple steps of preparation:
1. Decide which elements of evaluation are most relevant to the practice in your school, district, or state. Please note, each
element is part of a comprehensive approach to effective teacher practice and, together, these elements present an opportunity for professional growth.
2. Align the elements of evaluation with any system currently in place in your school, district, or state. Every theatre teacher
is a part of an interdependent group of educators at a school, professional development should be directed toward the
overall goals of the school as expressed in your school’s evaluation system.
These steps can be completed simply by bookmarking the pages of the workbook and adapting the most important pages to
match the needs of the school, district, or state. The evaluation process should be a thoughtful one that includes the areas of
observation (by peers or recording one’s own teaching, or by simply reflecting) and identifying areas for improvement.
Once the areas for improvement are identified, teachers should seek out and use the appropriate tools for targeted professional development. These tools can be peer-to-peer counseling, opportunities provided by the school system, higher education
coursework, workshops provided at EdTA state conferences or the EdTA National Conference, or online learning experiences.
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Use by Principals/Supervisors for Evaluation
In an ideal world, as the supervisor of theatre educators, you would have knowledge of theatre content, and of general pedagogical approaches in theatre education. Furthermore, you would have unlimited time to work with theatre educators to discuss how theatre learning can
connect with the school’s overall learning goals, as well as reflecting on curriculum and scheduling, staffing, resources and equipment, safety
needs, and facilities needed to accomplish those goals. And finally, you would be able to review every element of practice included in this book
with your theatre teacher.
In the real world, however, EdTA suggests that you can approach effective theatre teacher evaluation by making a strategic selection of
elements to be evaluated. This strategy will not evaluate the entirety of a teacher’s contributions, but it can certainly result in an evaluation of
elements indicative of the quality of a teacher’s practice and contributions to the school’s mission.

To accomplish this, collaborate with your theatre teacher on the following two steps:
Step One: Determine Criteria
Prior to the beginning of the school year, meet with your theatre teacher or teachers to discuss the theatre program. Ideally, this should be
done in time for the theatre teachers to align their curricula with the school’s goals. Use the Theatre Teacher Criteria for Evaluation forms
to help you in this task. This form has four sections:
1. Supporting Structures based on the 2016 EdTA Opportunities-to-Learn Standards. Discussing the elements in this section with theatre teachers and administrators allows both to fairly evaluate any challenges to learning that arise from limitations on any criteria included
in the EdTA Opportunity-to-Learn Standards. A worksheet based on the theatre OTLS is included in the second chapter of the workbook
to help you identify those limitations. Please note that this step should be taken with the understanding that most shortcomings of this
type—with the possible exception of sufficient time for instruction—do not excuse the school or the teacher from the responsibility for
providing effective theatre instruction. It should, however, be used to help target the improvement of resources and to inform the evaluation process. With the Opportunity-to-Learn discussion as context, you can engage in a productive dialogue of the desired outcomes.
2. Student Targeted Outcomes and/or Growth Measures. Targeted student outcomes can be evaluated by:
i.

A specific goal-based metric. For example, a measure of student ability to accomplish a specific theatre task could be measured at the beginning and end of the year. (For more about Student Learning Objectives see appendix 2.)

ii. Observations spaced throughout the year. If you have limited experience with understanding student proficiency in specific
theatre performance tasks, EdTA suggests you seek support from an educator with deep theatre knowledge.
iii. Analysis of reports by others, such as individual or group student performances as demonstrated in state or national EdTA
Individual Events presentations or at the International Thespian Festival. Excessive dependence on these measures is not recommended as most teacher evaluation systems across the nation connect individual student growth to teacher performance,
not ensemble or collective student outcomes.

CHAPTER 1: USING THIS WORKBOOK
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3. Observations of professional practice or other measures on the part of the teacher. The practices in this workbook are categorized in ways that closely parallel the most widespread methods in use for evaluating educators. We have included a set of rubrics
in four domains of instructional practice that provide guidance for evaluating theatre educators. In addition, we offer illustrative
examples of effective teacher practice for each domain across a diverse sampling of possible theatre curriculum. In practice, at the
outset of the school year, choose a small number of Evaluator Worksheets (each worksheet represents one element of evaluation)
and use them for your scheduled observations of your theatre teachers. Where an element might be productively measured by some
data reported by the teacher (for example, reported participation in education associations as evidence of teacher contribution to the
profession), the form allows for summary input to be
gathered and documented. Observations may also be conducted by peer theatre teachers, as the district contracts allow.
4. Additional Expectations. The following categories may be considered in the teacher’s final rating to establish other outcomes
desired of the theatre program, but not necessarily as a part of the professional evaluation:
a. Additional Program Expectations. In many cases, theatre programs serve a community resource that contributes to the overall culture of the school. This section provides a chance to list those expectations in their own category, without confusing these
with evaluation measures grounded in classroom theatre instruction and coursework.
b. Collective/General Measures. We recommend that these measures form a minor part of any theatre teacher’s evaluation, as
they may not be directly associated with individual student theatre achievement; and scores from adjudicated stage productions
can sometimes vary. This could also allow for listing of collective measures that you wish to recognize, or that district policy
mandates as a part of teacher evaluations.

Step Two: Gather and Analyze Data
Once you have worked with your theatre teachers to determine the criteria for evaluation, you should ask them to create a logical schedule of data collection and observations that meets the needs of the evaluation process without placing undue burdens on your time.
Final analysis of this data will lead to evaluation outcomes that you can share with the teachers and use to help you meet state or local
requirements.

A Note on Student Achievement Data
Most states and districts require a significant level of evaluation of data measuring student achievement in the evaluation of
teachers. The data chosen may involve school-wide measures not directly associated with theatre achievement. Evaluation of
theatre teachers on the basis of progress of students in English/Language Arts or math, for example, should not occur.
If this is required by the state or district, it will obviously represent a factor, but EdTA strongly suggests that the outcomes represented here be given far more weight in theatre teacher evaluation than any such non-theatre collective measures.
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T H E AT R E T E A C H E R C R I T E R I A F O R E VA L U AT I O N
Teacher’s name:
Course(s) taught:
Supervisor or peer reviewer:
Supervisor or peer reviewer: Before beginning your formal evaluation, meet with your teacher to discuss the goals and the
elements of the teacher’s evaluation. Use these Criteria for Evaluation forms to advance your discussion:
•

EdTA Opportunities-to-Learn Standards

•

Student Targeted Outcomes and/or Growth Measures

•

Teacher Professional Practice

•

Evaluator’s Observing Teacher Professional Practice Notes

•

Program Expectations and Collective/General Measures

Note that some aspects of these forms may be filled out by the teacher to prepare for your meeting. To conduct your evaluation:
1. Use the EdTA Opportunities-to-Learn Standards Supporting Structures form on page 33 to discuss and make notes
on the resources available to the school theatre program to help you calibrate expectations for the teacher.
2. Review the experience level of the teacher to determine how effectively he or she can assist in setting appropriate targets
and goals for individualized professional growth.
3. Use the Student Targeted Outcomes and/or Growth Measures page to discuss and determine what type of measure
you will use to assess the effectiveness of the teacher in helping students achieve the targeted outcome.
4. Review the Teacher Professional Practice pages (chapter 4) to discuss and determine which of the four domains of practice you will include in your observation and what criteria you will use from each. Record your agreed upon observations
throughout the evaluation period on the Evaluator’s Observation of Practice Notes page.
5. Transfer the aggregate data from the student targeted outcomes and the teacher professional practice forms to the
Final Rating page.
6. If there are district evaluation scores, add those to the Final Ratings and your calculations.
7. Add any additional outcomes and measures on the Program Expectations and Collective/General Measures page.

CHAPTER 1: USING THIS WORKBOOK
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T H E AT R E T E A C H E R C R I T E R I A F O R E VA L U AT I O N
Student Targeted Outcomes and/or Growth Measures
To learn more about student learning and growth measures see Appendix 2.
To use this form,
1. Complete the chart indicating student outcomes as shown on applicable measure(s), including any indicators of growth.
2. Check the teacher’s effectiveness level (Distinguished, Proficient, Basic, Unsatisfactory).
3. Record the teacher’s effectiveness as a numeric score.
4. Record this numeric score in the Final Rating summary.
APPLICABLE
MEASURE(S)

EARLY
MEASURE

LATER
MEASURE

GROWTH (CHANGE)

Whole Group
Growth

Tiered
Growth:
Individual
Growth (Attach

Spreadsheet)

Specified
Target
Outcome
Other

(Description of
measure and
outcomes)

Effectiveness of teacher in helping students
achieve selected measure

12
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Distinguished

Score

Proficient

Score

Basic

Score

Unsatisfactory

Score

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
T H E AT R E T E A C H E R C R I T E R I A F O R E VA L U AT I O N
Teacher Professional Practice Summary Calculations
To use this form,
1. For each domain evaluated, click on the drop down menu to record the teacher’s score in the chosen criteria
(Distinguished = 4 Proficient = 3 Basic = 2 Unsatisfactory = 1).
2. Add a 4 to the Total Possible Points box of each domain evaluated.
3. Add all criteria scores and possible points and record the totals in the Domain Score Total boxes.
4. Record these final numeric scores in the Final Rating summary.

DOMAIN: PLANNING & PREPARATION

Demonstrating Knowledge of Content & Pedagogy
Demonstrating Knowledge of Students
Setting Instructional Outcomes
Demonstrating Knowledge of Resources
Designing Coherent Instruction
Designing Student Assessments

Domain Score Total

SCORE

TOTAL POSSIBLE
POINTS

Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41

CHAPTER 1: USING THIS WORKBOOK
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T E A C H E R P R O F E S S I O N A L P R A C T I C E S U M M A R Y C A L C U L AT I O N S
DOMAIN: MAINTENANCE OF A PRODUCTIVE ENVIRONMENT

Maintaining Respect and Rapport
Establishing a Culture for Learning
Managing Classroom Procedures
Managing Student Behavior
Organizing Available Physical Space

Domain Score Total

SCORE

Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41

DOMAIN: INSTRUCTIONAL PRACTICE

14

TOTAL POSSIBLE
POINTS

SCORE

TOTAL POSSIBLE
POINTS

Communicating with Students

Distinguished = 4

4

Using Questioning and Discussion Techniques

Proficient = 3

4

Engaging Students in Learning

Distinguished = 4

4

Using Assessment in Instruction

Proficient = 3

4

Demonstrating Flexibility and Responsiveness

Distinguished = 4

4

Domain Score Total

18
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T E A C H E R P R O F E S S I O N A L P R A C T I C E S U M M A R Y C A L C U L AT I O N S
DOMAIN: CONTRIBUTIONS TO SCHOOL DISTRICT/PROFESSION

SCORE

Reflecting on Teaching

Choose Score

Maintaining Accurate Records

Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41
Choose Score
Distinguished
Proficient
Basic
Unsatisfactory
= 2 = 3 ==41

Communicating with Families
Participating in a Professional Community
Growing and Developing Professionally

Domain Score Total

TOTAL POSSIBLE
POINTS

Aggregate Total
Final Rating
1. Fill in the appropriate pre-determined point spread for each level (Distinguished, Proficient, Basic, Unsatisfactory)
2. Fill in teacher scores as indicated for all applied evaluation measures.
3. Record the total and indicate the final rating using the pre-determined point spread.

Summary Level of Performance for period (date) September 5, 2019

to (date) January 5, 2019

Teacher’s Score – Student Targeted Outcomes and/or Growth Measures XXXX

. TOTAL XXXX
OUT OF TOTAL POSSIBLE POINTS

Teacher’s Score – Theatre Professional Practice

39

48

Teacher’s Score – other district evaluation measures

(scale of 1 to 4/500 possible points) 500

4

Distinguished

Final Rating

Proficient
Basic
Unsatisfactory

Range 42-48
Range 35-41
Range 28-34
Range 27 and below
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E VA L U AT O R ’ S O B S E R VAT I O N O F P R A C T I C E N O T E S

SUMMARY NOTES BY SUPERVISOR OR PEER

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

16

Proficient
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Basic

Unsatisfactory
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A D D I T I O N A L P R O G R A M E X P E C TAT I O N S
ACTIVITY

DESIRED OUTCOME (Number of Appearances, Attendance, etc.)

Presentations to
School/Local
Community
School/District
Representation

Other

COLLECTIVE/GENERAL MEASURES
EVENT OR ACTIVITY

EXPECTED OUTCOME

NOTES ABOUT VALIDITY OF MEASURE
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C H A P T E R 2 : E VA L U AT I N G O P P O R T U N I T I E S T O L E A R N
(Source: 2016 Opportunity-to-Learn Standards for Theatre Education)

The 2016 Opportunity-to-Learn Standards for Theatre Education identify the resources that need to be in place so that
teachers, schools, and school districts can give students a meaningful chance to achieve at the levels spelled out in the
2014 Theatre Standards.
Each of these areas may be addressed using the 2014 Core Theatre Standards:
Curriculum and Scheduling: A sound curriculum document reflects a vision for helping students achieve the
desired learning goals. Key to this vision is the scheduling of sufficient time so that students can apply the
processes necessary for the rich and varied learning articulated in the 2014 Core Theatre Standards. The standards’ four artistic processes (Creating, Performing, Responding, and Connecting) require that curriculum and
associated time in the schedule be devoted to each of the components embedded in these processes. In practice,
this will mean dedicating more time for students to cultivate their creativity, analysis, and reflection in ways that are
similar to the time needed to develop literacy in English Language Arts. To do so requires that a range of courses be
available beyond the introductory level—in performance, technical theatre, management, and more. No scheduling
specifications presented here are meant as maximums—a good teacher can always do more with students, given
more time—but are rather suggested as reasonable minimums for contact time if the students are expected to
achieve the standards.
Staffing: The Standards will not be achieved by students unless the system for delivering instruction is based on
teachers with the requisite qualifications, supplemented with appropriate community resources. This system in
turn will depend on ongoing, thoughtful evaluation of those teachers and integration of that evaluation into
consistent, thoughtful professional development.
Resources and Equipment: Theatre education cannot exist without the proper tools: scripts, books, media,
physical space, production resources, and, increasingly, access to and use of various technologies. These
need constant attention to ensure they are current and applicable to standards-based learning and teaching.

18
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Safety: Students and teachers require access to training and resources to support the creation of a safe
environment for physical, emotional, and intellectual expression within the theatre arts. Additionally, students
and teachers must have access and training in the safe and appropriate use of tools.
Facilities: Making and learning theatre requires an appropriate space for both classroom instruction and active
exercises. Correct design and maintenance of this space is essential to the success of the program and of
the students. A dedicated space to which students have scheduled access to rehearse and perform is also
key to program success.
In the 2016 Opportunities-to-Learn Standards, EdTA has indicated OTL Standards for quality and exceptional theatre programs.
Quality programs allow students to achieve at and above standard in various aspects of theatre; exceptional programs provide
the same aspects noted in the quality programs and additional in-depth and diverse learning opportunities, thus giving more
students more varied ways to experience the benefits of accomplishment in theatre. To lay the groundwork for your own evaluation, please use the following worksheet to specify areas where support for the theatre program may present practical limitations for instruction. A summary of your analysis becomes the first step in evaluation on the Evaluation Summary Form.

Standards for Secondary Grades
Theatre Educator: Use the form on the following pages to identify areas in which the resources available to you are not consistent with those identified as necessary for Standards-based instruction in the EdTA Opportunity-to- Learn Standards. Provide
notes as you fill in the form on the ways that specific lacks may, in your view, adversely impact your ability to provide students

CHAPTER 2: OPPORTUNITIES TO LEARN

|

19

\\\\\\\\\\

High School Theatre Educator Evaluation
CURRICULUM

20

1.

The curriculum offers standards-based
scaffolded general instruction in the
four artistic processes of Creating,
Performing, Responding and Connecting that allows students the opportunity to achieve at or above standard
as articulated in the 2014 Core Theatre
Standards.

2.

Although portions of the curriculum may emphasize the Performing
process, all curricular offerings also
provides experiences in Responding,
Creating, and Connecting to enable
students to understand and integrate
all four processes into their learning.

3.

The curriculum includes teacher-guided attendance at live theatre events
so students can learn and reflect,
refine theatre etiquette, and gain a
better understanding of play structure,
playwright intent, and production
elements.

Yes
No

Yes
No

EXCEPTIONAL PROGRAM

PRESENT

QUALITY PROGRAM

PRESENT

All qualities enumerated in quality programs are all present in exceptional programs

The curriculum provides increased
opportunities, time and resources for
more in-depth and diverse study of
theatrical elements. Instruction is available to students interested in specialized experiences.

Yes

`The curriculum offers more courses to
support the mission of the Exceptional
level, including consideration of facilities, staffing, scheduling, and teacher
development.

Yes

No

No

Yes

Yes

No

No

4.

Teachers emphasize physical and
emotional safety in all aspects of the
curriculum.

Yes

Yes

No

No

5.

Teachers educate students on the elements and importance of intellectual
property, copyright, and licensing fees.

Yes

Yes

No

No

| CHAPTER 2: OPPORTUNITIES TO LEARN
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Yes

6.

The program provides all students
the opportunity to achieve at levels
consistent with their individual abilities
aligned with the performance standards listed in the 2014 Core Theatre
Standards.

Yes

7.

The curriculum provides regular and
meaningful opportunities for students
to produce and perform scenes, oneacts, or full-length plays in school and
community presentations.

8.

For students with special needs, adaptation tools are provided to maximize
their participation in classroom and
production activities.

9.

The curriculum incorporates music,
dance, visual art, and/or media to
strengthen the meaning of a theatrical
work.

No

No

EXCEPTIONAL PROGRAM

PRESENT

QUALITY PROGRAM

PRESENT

C U R R I C U L U M ( C O N T. )

The curriculum provides increased
opportunities, time and resources for
more in-depth and diverse study of
theatrical elements. Instruction is available to students interested in specialized experiences.

Yes

The curriculum offers more courses to
support the mission of the Exceptional
level, including consideration of facilities, staffing, scheduling, and teacher
development.

Yes

NOTES

No

No

Yes

Yes

No

No

Yes

Yes

No

No

CHAPTER 2: OPPORTUNITIES TO LEARN

|

21

\\\\\\\\\\

High School Theatre Educator Evaluation

EXCEPTIONAL

PRESENT

QUALITY

PRESENT

CURRICULUM

C U R R I C U L U M ( C O N T. )

At the Quality level, the curriculum
includes coursework that is aligned
to the three levels of high school
achievement (proficient, accomplished,
advanced) as articulated in the 2014
Core Theatre Standards. The curriculum features instruction in:
• Theatre vocabulary and terminology
• Analyzing a script/dramatic work. Historical
and cultural components
• ResearchTheatrical genres from global and
diverse cultures

10.

• The collaborative and ensemble nature of
theatre

Yes

Yes

• Career and college readiness connection (ie.
auditioning skills, resumé writing)

No

No

• Response and critical analysis of theatrical
works
• Devising theatre
• Playwrights and playwriting
• Methods and styles of acting
• Directing
• Characterization Movement and physicality
• Vocal technique
• Technical theatre and design
• Intellectual property
• Rehearsal process
• Production processes (including pre and post
production).

22
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1.

The course of study in all 9-12 schools
includes theatre education opportunities.

Yes

2.

The schedule for theatre classes is
equivalent to that of other academic
classes.

Yes

3.

The class size of theatre classes does
not exceed the average of other academic classes in the school.

Yes

Yes

No

No

4.

All students are enrolled in theatre
classes based on their strengths, skill
level, and theatre teacher recommendation.

Yes

Yes

No

No

5.

Theatre teachers carry course loads no
larger than teachers in other subjects
of the curriculum.

Yes

Yes

No

No

6.

Rehearsals are scheduled to allow
the full participation of all students
engaged in both performance and
technical theatre.

Yes

Yes

No

No

7.

Scheduled time in rehearsal, construction, and performance spaces is
sufficient to meet the needs of theatre
performances, production and/or technical coursework.

Yes

Yes

No

No

No

No

EXCEPTIONAL PROGRAM

All theatre classes are offered at times
designed to allow participation by the
maximum number of participants.
Theatre classes meet during the
regular school day, and after-school
rehearsals and production work serve
to supplement the learning that takes
place within the school day.

PRESENT

QUALITY PROGRAM

PRESENT

SCHEDULING

SCHEDULING
NOTES

Yes
No

Yes
No

CHAPTER 2: OPPORTUNITIES TO LEARN
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8.

Pullouts from theatre classes for
school assemblies, test preparation,
or other non-theatre education activities are arranged to minimally impact
theatre.

EXCEPTIONAL PROGRAM

PRESENT

QUALITY PROGRAM

PRESENT

SCHEDULING

S C H E D U L I N G ( C O N T. )

Yes

Yes

No

No

NOTES

1.
2.

24

QUALITY PROGRAM

Pullouts from theatre classes for
school assemblies, test preparation,
or other non-theatre education activities are arranged to minimally impact
theatre.

Every school has at least one available
certified theatre educator, regardless
of the school or district size.
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Yes
No

Yes
No

EXCEPTIONAL PROGRAM
Additional offerings from community
arts providers (cultural organizations,
community arts organizations, and
teaching artists) are used primarily
when these offerings are directly
linked to a sequential standards-based
theatre curriculum delivered by a certified theatre teacher.
Class loads for theatre teachers are
not higher than other academic areas.
Ratios are established to ensure
additional theatre teachers are hired to
ensure equitable theatre instruction for
all students.

PRESENT

TEACHER
QUALIFICATIONS
& LOAD

PRESENT

S TA F F I N G : T E A C H E R Q U A L I F I C AT I O N S & L O A D

Yes
No

Yes
No

NOTES

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\

QUALITY PROGRAM

3.

On average, one theatre educator
should be available for every 400
students enrolled in the school, though
it is understood that this number
must be adjusted based on individual
school enrollment and the number of
students who elect to participate in
theatre classes.

4.

Theatre classes are scheduled with
the same teacher/pupil ratio as general
education classes.

5.

Teacher aides are provided for special-education students in theatre if
they are provided for these students in
other classes.

6.

Every theatre educator working
with special-education students has
received in-service training in special
education, has access to these students’ IEP or 504 records. Educators
also have convenient access to trained
professionals in special education.

Yes
No

EXCEPTIONAL PROGRAM

One theatre educator or district arts
coordinator in every district or school is
designated as coordinator or administrator to provide leader-ship for the
theatre program.

PRESENT

TEACHER
QUALIFICATIONS
& LOAD

PRESENT

S TA F F I N G : T E A C H E R Q U A L I F I C AT I O N S & L O A D ( C O N T. )
NOTES

Yes
No

Yes

Yes

No

No

Yes

Yes

No

No

Yes

Yes

No

No
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1.

Each school district or school provides
a regular program of in-service education that includes at least two paid
days for discipline-appropriate professional development activities arranged
by the district or school each year for
every theatre educator. In addition,
every theatre educator is permitted at
least one additional paid day of leave
each year for professional development
activities proposed by the teacher and
approved by the school.

2.

Theatre staff members are encouraged
and supported to participate in state
and national professional development
events.

3.

Theatre staff who assume leadership
roles in state and national theatre organizations are supported and encouraged.

| CHAPTER 2: OPPORTUNITIES TO LEARN

Yes
No

EXCEPTIONAL PROGRAM

Time is provided for collaborative theatre teacher work groups/professional
learning communities and is scheduled
district-wide for coordination and articulation of the curriculum and common
assessments.

PRESENT

QUALITY PROGRAM

PRESENT

PROFESSIONAL
DEVELOPMENT

S TA F F I N G : P R O F E S S I O N A L D E V E L O P M E N T ( C O N T. )

Yes
No

Yes

Yes

No

No

Yes

Yes

No

No

NOTES

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\

QUALITY & EXCEPTIONAL PROGRAMS

1.

Teacher evaluation is carried out in a way consistent with that of teachers in other subjects
and includes, notably, the use of student outcome assessments and performance data in
measures of student achievement in theatre.

Yes

2.

Teacher evaluation is conducted by individuals fully qualified in both evaluation and in theatre instruction.

Yes

3.

PRESENT

EVALUATION

S TA F F I N G : E V A L U AT I O N ( C O N T. )

Teacher evaluation includes a balanced, comprehensive assessment of the teacher’s contributions to student learning through multiple measures. These measures can and should
collect indicators such as:

NOTES

No

No

• teacher practice, planning, and preparation

Yes

• the teacher’s role in maintaining a productive classroom environment

No

• instruction designed to reach specified theatre goals related to the standards-based artistic processes of
Creating, Performing, Responding, and Connecting
• teacher contribution to the school or district, as well as to the profession of teaching at large.

CHAPTER 2: OPPORTUNITIES TO LEARN
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1.

Every theatre class has access to
grade-appropriate scripts and textbooks/resources that reflect diverse
theatre genres and support instruction
in the four artistic processes.

2.

Every student has their own script,
textbook and/or other print resource,
or equivalent digital access to the
content.

3.

Classes are taught using recognized
theatre education textbooks/resources that allow for scaffolded standards-based learning in what students
should know and be able to do in
theatre at each grade level.

4.

The annual school and/or district budget includes an allocation for purchasing production rights to copyrighted
scripts, consistent with a planned
production schedule.

| CHAPTER 2: OPPORTUNITIES TO LEARN

Yes
No

Yes
No

EXCEPTIONAL PROGRAM

Theatre classes have access to specialized resources in acting, musical
theatre, technical theatre, playwriting,
directing, and production management.

Theatre is included in the district’s
schedule of textbook/ resource
adoption and updates for purchasing
specialized resources.

PRESENT

QUALITY PROGRAM

PRESENT

LITERARY
RESOURCES

R E S O U R C E S A N D E Q U I P M E N T: L I T E R A R Y R E S O U R C E S

Yes
No

Yes
No

Yes

Yes

No

No

Yes

Yes

No

No

NOTES
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1.

Every theatre class has convenient
and consistent access to appropriate
classroom technology that allows for
scaffolded standards-based learning.

2.

Teachers have consistent access to
email, online storage, a school- sanctioned web portal, and other online
services for professional and curricular
development, and research.

3.

Teachers have quality projectors and/or
interactive boards, and other technologies consistent with the tools provided for other well-rounded academic
content area classrooms.

4.

The annual school and/or district budget includes an allocation for purchasing production rights to copyrighted
scripts, consistent with a planned
production schedule.

Yes
No

EXCEPTIONAL PROGRAM

Same as quality program.

PRESENT

QUALITY PROGRAM

PRESENT

TECHNOLOGY

R E S O U R C E S A N D E Q U I P M E N T: T E C H N O L O G Y
NOTES

Yes
No

Yes

Yes

No

No

Yes

Yes

No

No

Yes

Yes

No

No
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1.

Teachers and students are trained
in safe tools and materials use and
handling.

2.

All theatre instruction in technical theatre includes stage, fire protection and
shop safety protocols based on guidelines from the Occupational Safety and
Health Administration (OSHA).

3.

An annual school and/or district budget
is provided to check and service all
electrical, rigging, fire equipment, and
tools, performed by certified technicians.

4.

Every student engaged in hands-on
technical theatre activities has ready
access to goggles, earplugs, dust
masks, respirators, and gloves.

5.

Every theatre production space features a regularly reviewed safety kit
and fire extinguishers. All students and
teachers are aware of their location
and how to operate them.
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Yes
No

EXCEPTIONAL PROGRAM

Same as Quality program.

PRESENT

QUALITY PROGRAM

PRESENT

LITERARY
RESOURCES

SAFETY

Yes
No

Yes

Yes

No

No

Yes

Yes

No

No

Yes

Yes

No

No

Yes

Yes

No

No

NOTES
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1.

The grade 6-8 theatre program has
access to a dedicated classroom, with
sufficient space to accommodate the
largest class group and provide ample
space for physical movement and
small-group work as well as storage
for materials and props used in classroom instruction.

2.

Suitable space is available for at
multiple computers with appropriate
power and internet connection.

3.

Students have scheduled access to a
space dedicated to theatrical performance that allows them to produce,
rehearse, and stage formal and informal presentations for an audience.

Yes
No

Yes
No

EXCEPTIONAL PROGRAM

Theatre teachers are provided with
dedicated, climate-controlled and
easily accessible storage space for all
supplies and equipment required for a
full scale production.

Students have scheduled access to
a high-quality handicapped accessible dedicated performance space to
accommodate actors, technicians,
technical elements, and an audience
size appropriate to the school population. The space includes:
Dressing rooms with appropriate
lighting and mirrors; a rigging system;
a high-quality sound system; state-ofthe-art lighting that includes a control
console and lighting units suitable to
the size and depth of the performance
space; access to climate controls for
HVAC systems.

PRESENT

QUALITY PROGRAM

PRESENT

LITERARY
RESOURCES

FACILITIES
NOTES

Yes
No

Yes
No

Yes

Yes

No

No
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Opportunity-to-Learn Limitations Summary
Summarize your notes from the spaces preceding, providing information on:
1. The limitation you have identified. This might be, for example, a shortage of time for instruction (either scheduled time
or effective time, if you foresee significant loss of contact with students by pullouts for testing or other issues). Where
there are no limitations, just state “no limitations,” and congratulations!
2. The impact that you believe this limitation will have on instruction in the evaluation period. This information will
provide an essential element in calibrating student assessment tasks (see form entitled “Student Targeted Outcomes and/
or Growth Measures.” For example, if you have out-of-date lighting equipment, you may not be able to give students a high
quality technical theatre experience.
3. The long-term solutions that you believe might fix the limitations you have identified. This will provide you with a basis for discussions with your supervisor about other resources that may be needed, though it will not have a direct bearing
on the evaluation at hand. Remember in those discussions that the allocation of time or of money is a complex task that
even the most supportive administrator may not be able to solve immediately—but identifying those limitations is the first
step toward improving the theatre program and the school as a whole. When you are done with your review, transfer the
information to the “EdTA Opportunities-to-Learn Standards Supporting Structures” form for discussion with your supervisor or peer evaluator.
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E D TA O P P O R T U N I T I E S - T O - L E A R N S TA N D A R D S :
SUPPORTING STRUCTURES
CATEGORY

LIMITATION

IMMEDIATE IMPACT ON OUTCOMES

LONG-TERM RESOURCE SOLUTION (REQUEST)

Curriculum
&
Scheduling

Staffing

Resources
&
Equipment

Safety

Facilities
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CHAPTER 3: MODEL CORNERSTONE ASSESSMENTS
A standard-based approach to measuring student learning
Practically all systems for evaluating teachers or programs include some call to measure student outcomes in ways variously
called student growth measures, student learning outcomes, or by other nomenclature. EdTA, working from the 2014 Theatre
Standards, has created a series of Model Cornerstone Assessments (MCAs) in 2015 that are useful in illustrating the progress
of students. The MCAs were not written for the purpose of teacher evaluation; rather, they were designed to suggest a
reliable way for teachers to document learning that can both help improve instruction and communicate the learning goals to
students. They can also serve as a model that other theatre teachers can use to create their own instructional units and MCAs
aligned to the standards. When included in formal teacher evaluation, the MCAs should form only one element in a teacher’s
evaluation, with the overall goal of improving teacher practice and theatre literacy for students.

Approaching the MCAs
The 2015 theatre MCAs were designed as a series of curriculum-embedded student assessment tasks focusing on process
components within the artistic processes of Creating, Performing, Responding, and Connecting. The MCAs, presented at three
levels of achievement within the theatre performance standards, are available at EdTA.org/standards in a PDF format (additional
MCA examples will be added in 2019). To gain a better understanding of this approach to assessment, see the callouts included
on the MCA title page included here. The callouts articulate each aspect of the task and embedded instruction of this example
Advanced Level High School MCA.
Each MCA features:

34

•

A task description

•

Strategies for embedding assessment

•

Detailed assessment procedures

•

Suggested scoring devices

•

Resources need to carry out the task

•

A knowledge, skills and vocabulary list

•

An assessment focus chart

•

Differentiated/Inclusion strategies

•

An estimate of time necessary for teaching
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Although an MCA should be designed so that it can be administered within one instructional sequence or unit, teachers may choose to spread its
component parts across multiple units or projects. If you do choose to create an MCA to measure student learning in a particular unit of instruction,
it can serve as a useful resource for discussion between teachers and their colleagues regarding the goals of instruction you have set for the
evaluation period.
National Coalition for Core Arts Standards
The basic processes that
define the overarching
nature of artmaking and
organizing tool for the
performance standards.

Theatre Model Cornerstone Assessment: HS Advanced
Discipline: Theatre

Processes:
Creating, Performing, Responding, Connecting
In this MCA you willArtistic
find: (mark
all that apply)
Title: Design Concept Presentation

A succinct explanation of
the task to be assessed that
includes what a student
should do, how they should
do it, and how proficiency
will be demonstrated.

Description: Students will create a design concept presentation for a published play. They will write a clear design concept that
includes a description and reflection on the play’s theme and respond to questions from peers and teachers. They will include all
technical elements of design – lighting, scenic, costume, props, sound, make-up and graphics – to describe the overall design
concept. They will create three-to-five minute presentation of the design concept that includes written documentation,
visual/audio/physical samples and/or digital artifacts. The purpose of this exercise is not to generate actual designs but to
demonstrate the learner's ability to analyze the design requirements of the play and to create an overall concept for expressing the
theme of the play through design.
Grade: HS Advanced

The sequential tasks within
the lesson that a student
will do.

The tool(s) the educator
will use as a benchmark
to measure student
achievement in the task.

☒Strategies for Embedding
in Instruction

☒ Detailed Assessment
Procedures

☒ Knowledge, Skills and
Vocabulary

☒ Differentiation Strategies

☒ Suggested Scoring
Devices

☒ Resources needed for task
implementation

☒ Assessment Focus Chart

□ Benchmarked Student
Work

Approaches to including
students with special physical or cognitive needs in
a standards-based assessment of the task.

☒ Strategies for Inclusion

☒ Task Specific Rubrics

Estimate Time for Teaching and Assessment: (mark the appropriate box)
(Note: This task will be piloted during the 2015-2016 school year. Once piloted, the estimated time may be revised. If a time is entered
below, it is to assist teachers for planning purposes. If a time is not entered, the developers recognize the task has many purposes
and implementation strategies and times are highly teacher dependent. In all cases, time estimates are to be used as a guideline.)
☒ Approximately 10-15 hours
□ To be determined by the individual teacher

Examples of student
executed tasks that
demonstrate the task at
or above proficiency.

1

The steps an educator needs
to carry out the assessment
of the task and the resources
they need to do it.
The steps a student needs to
know to complete the task and
the resources they need to do it.

The comprehensive matrix
articulating all elements of the
MCA and their alignment with
the targeted performance
standards.

What a student needs to know
to complete the task.

CHAPTER 3: MODEL CORNERSTONE ASSESSMENT

|

35

\\\\\\\\\\\\\\\\\\\\

High School Theatre Educator Evaluation
Defining MCA Learning Objectives
This section, used with permission, is adapted from Brian C. Wesolowski’s “Tracking Student Achievement in Music
Performance: Developing Student Learning Objectives for Growth Model Assessments” from Music Educators Journal 102,
no. 1 (September 2015): 39-47.
In any Model Cornerstone Assessment, it’s important that you review the entirety of the lessons and assessments included,
making needed adjustments to fit your curriculum. Further you must determine how you will align your program’s student learning outcomes and/or objectives. Learning objectives can be organized at three levels:
1. Global objectives include one or more of the artistic processes of Creating, Performing, Responding, and Connecting.
2. Educational objectives might be tied to a state standard, and are observable and measurable performance expectations
on the part of the students.
3. Student learning objectives name specific expectations of student learning that guide actual classroom teaching. They
should include:
a. Condition: Important conditions under which the performance is to occur (e.g., “at the conclusion of the lesson …”).
b. Performance: The action that describes what a learner is expected to be able to do.
c. Criterion: The standard of achievement (e.g., percentage of accuracy for the task, levels of demonstrated achievement
for the task).
The instructional objectives must be properly sequenced in order for you to determine student learning and improve teaching
approaches.
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Analyzing and understanding MCA data
The most appropriate way to use the information created by an MCA, or MCA data, is to gauge student growth as demonstrated
by the scores you collect at two points in time, for example early in the year and then later in the year. Each MCA has scored
tasks and instructional objectives that are clearly tied to the performance standards. Tracking growth targets of grouped
students can alleviate differentiated learning experiences based on in and out-of-school resources and opportunities available
to students. Consider three types of growth targets:
Whole-group targets (ie. “80 percent of the students will demonstrate one level or higher growth on the scoring
device/rubric”). This type of target is most useful where the students have relatively homogeneous experience, which
should show up as a relatively small range in scores on the first set of scores collected). While possible in a theatre
classroom, whole-group targets are difficult in a class where students can vary widely in level of theatre skill,
knowledge, and literacy. Many theatre classrooms have novice level students to accomplished level students.
Tiered targets (in which students are grouped based on early assessment scores, and each group is assigned a
different growth target). This is especially useful in theatre class analysis, where students can have widely varying
levels of preparation.
Individual targets. This is especially useful for students who score either very high or very low on early assessments,
and can be considered for students with special needs or special abilities.
The instructor or the district must set specific and reasonable learning targets for the context of the program. If you elect to
do this based on an MCA that you can create, make certain that the targets are: relevant to your goals; fit the overall mission
of the school theatre program; provide appropriate preparation for the next level of instruction in theatre; and appropriately
consider the current level of student preparation (each MCA contains notes on this factor); and are reasonably attainable within
the opportunities that students have to learn in the school.
For more information on student learning objectives, including an example on how to fill out the results and analysis of measurements, please see Appendix 2. To learn more about how theatre educators and researchers think about assessment and how
to use theatre assessment data to improve the quality of theatre teaching and learning in the schools, please see the selected
bibliography of research studies on the assessment of theatre teaching and learning in Appendixes 3 and 4.
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CHAPTER 4: TEACHER PROFESSIONAL PRACTICE
1 . P L A N N I N G A N D P R E PA R AT I O N
Theatre Teacher Evaluation Worksheet 1a:
Demonstrating Knowledge of Content and Pedagogy
To demonstrate knowledge of content and pedagogy, theatre teachers must demonstrate command of their subject in
both knowledge and skill. Specifically, they should:
•

Demonstrate command of theatre skills and knowledge needed for student success.

•

Understand how theatre concepts and skills relate to one another and the relationships between the theatrical
work, life skills and learning in other disciplines.

•

Demonstrate an understanding of methodology and approaches to teaching in a theatre classroom.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of demonstrating knowledge
of content and pedagogy. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Evidence of professional development: In-person or online courses taken and taught, journal articles and/or
blogs written or responded to on theatre content and pedagogy.

•

Created classroom preparation content: lesson plans and curriculum aligned to the theatre standards
(i.e. district level, state level or 2014 National Theatre Standards).

•

Pedagogical range: Lesson plans showing varied instructional practices which are theatre-relevant and
student-centered (e.g. student-led activities; multiple groupings).

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
1a: Demonstrating Knowledge of Content and Pedagogy rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher’s plans and practice consistently show clear
evidence of extensive theatre
content knowledge.

The teacher’s plans and practice show clear evidence of
theatre content knowledge.

The teacher’s plans and practice inconsistently show clear
evidence of knowledge theatre
content.

The teacher’s plans and
practice indicate little or no
evidence of theatre content
knowledge.

The teacher’s plans and
practice consistently indicate
in-depth knowledge of how
the applied concepts and skills
relate to one another, connect
to other disciplines and teach
real world skills.

The teacher’s plans and practice indicate knowledge of how
the applied concepts and skills
relate to one another, connect
to other disciplines and teach
real world skills.

The teacher’s plans and practice inconsistently indicate
knowledge of how the applied
concepts and skills relate to
one another, connect to other
disciplines and teach real world
skills.

The teacher’s plans and practice indicate little or no understanding of how the applied
concepts and skills relate to
one another, connect to other
disciplines and teach real world
skills.

The teacher’s plans and
practice consistently reflect
familiarity with a wide range of
effective pedagogical approaches in the discipline.

The teacher’s plans and practice reflect effective pedagogical approaches in the discipline.

The teacher’s plans and practice inconsistently reflect effective pedagogical approaches in
the discipline.

The teacher displays little or no
understanding of the range of
suitable pedagogical approaches in the discipline.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations of a
theatre teacher's knowledge of content and pedagogy. Each educator is encouraged to offer an example from their particular
classroom to help guide their evaluation in the section provided below.
•

Teacher schedules regular one-on-one meetings with individual and groups of students preparing a
performance. (i.e., meeting to correct stylistic performance mistakes through modeling and verbal instruction,
meeting to plan and block staged movements, meeting to analyze text or work on character, teacher-guided
research into cultural and historical connections).

•

Teacher plans meetings with other subject area educators to help connect the performed or rehearsed
theatrical work in meaningful and purposeful ways to other coursework students are currently engaged in.

•

Teacher researches and pre-plans specific examples of how technical theatre elements can be integrated into
the play or scenes students are currently rehearsing.

•

Teacher plans a variety of exercises to teach student skills in crafting a performance. (i.e. a unit on acting
includes exercises illustrating methods taught by Stanislavski, Meisner and Strasberg)

In my planning and preparation you will see:
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KNOWLEDGE OF CONTENT AND PEDAGOGY
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
CHAPTER 4
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Theatre Teacher Evaluation Worksheet 1b:
Demonstrating Knowledge of Students
To demonstrate knowledge of students, theatre teachers must acknowledge and understand that their classes often
include students with ranges of proficiency and experience in the art; which may vary from year-to-year because of students’
differing access to specialized instruction and other resources (e.g., after- or out-of-school training, performance, or technical
theatre opportunities). Teachers must also be sensitive to student experiences, cultures and communities and any special needs
when choosing instructional materials, activities and performance pieces. Specifically, they should:
•

Choose resources, production materials, textbooks, plays, scenes, and activities appropriate to the varying
levels of students’ proficiency.

•

Demonstrate knowledge of students’ backgrounds, cultures, interests, special needs, and language
proficiency.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of demonstrating knowledge
of students. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Student evaluations: Written assessments of students’ strengths/weaknesses and levels of proficiency.

•

Sensitivity to student experiences: Lesson plans or record-keeping which indicate an awareness of the
students’ level of development, backgrounds, interests, cultures, and any language challenges.

•

Knowledge about Students with special needs: Documentation of specialized plans for instruction on file
(i.e. Individualized Education Programs (IEPs), RTI, and 504s, etc.), evidence of individualized instruction in
lesson plans, and other relevant records.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
1b: Demonstrating Knowledge of Students rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently
applies an in-depth understanding of the range of proficiency
of the students in the class
and expertly chooses a wide
range of instructional materials (i.e. production materials,
textbooks, plays, scenes,) and
activities to meet individual
student needs.

The teacher chooses appropriate instructional materials and
activities based on the range
of proficiency of the students
in class.

The teacher inconsistently
chooses appropriate instructional materials and activities
based on the range of proficiency of the students in class.

The teacher demonstrates little
or no understanding of the
need to choose instructional
materials and activities based
on the range of proficiency of
the students in class.

The teacher’s planning and
preparation consistently indicates an in-depth knowledge
of individual students’ backgrounds, cultures, interests,
special needs, and language
proficiency.

The teacher’s planning and
preparation indicates awareness of individual students’
backgrounds, cultures, interests, special needs, and
language proficiency

The teacher’s planning and
preparation inconsistently
demonstrates limited understanding of individual students’ backgrounds, cultures,
interests, special needs, and
language proficiency.

The teacher’s planning and
preparation indicates little or no
planning to accommodate individual students’ backgrounds,
cultures, interests, special
needs, or language
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High School Theatre Educator Evaluation
The following examples illustrate some potential demonstrations of a theatre teacher’s knowledge of students. NOTE: Each
educator is encouraged to offer an example from their particular classroom to help guide their evaluation in the section provided
below.
•

Teacher can articulate or document the selection of plays, scenes, improvisations, and/or instructional
activities based on the skill level of the students in the class.

•

Teacher can articulate the varied levels of acting or technical theatre skills in the class and the corresponding
planning and preparation to meet individual and group student expectations.

•

Teacher shows culturally responsive choices in selection of instructional materials for the class.

•

Teacher documents student special needs and plans classroom structures and strategies for instruction to
enable success for all learners.

In my planning and preparation you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
KNOWLEDGE OF STUDENTS
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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High School Theatre Educator Evaluation
Theatre Teacher Evaluation Worksheet 1c:
Setting Instructional Outcomes
To demonstrate skill in setting instructional outcomes, theatre teachers must plan specific and appropriate goals
related to the theatre skills and knowledge for each student as well as to overarching educational goals of the school.
Specifically, their plans should demonstrate that their teaching is:
•

Related to the development of theatre skills and knowledge in each of the four artistic processes of creating,
performing, responding, and connecting.

•

Organized and structured to help all students achieve proficiency, including appropriate differentiated instruction for all learners (special needs students, gifted, ELL, ESL, etc.).

•

Aligned with the overarching educational goals of the school to facilitate transfer of knowledge to other subject-area learning.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of demonstrating knowledge of
setting instructional outcomes. Note: Each educator is encouraged to offer relevant information from their particular classroom
and content.
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•

Artistic processes engagement: Lesson plans showing activity directed at learning in creating, performing,
responding, and connecting.

•

Differentiated learning plans: Lessons for individual students within the classroom, including those with special
learning needs (IEPs, gifted).

•

Transfer of learning relevance: Lesson plans showing connection between instructional activities and skills
which students can apply outside of the classroom.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
1c: Setting Instructional Outcomes rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

Instructional outcomes consistently lay out an in-depth scope
and sequence of learning,
aligning every lesson plan with
goals for learning across the
four artistic processes of creating, performing, responding,
and connecting.

Instructional outcomes are clear
and align with the artistic processes of creating, performing,
responding and/or connecting.

Instructional outcomes are
inconsistently aligned with the
artistic processes of creating,
performing, responding and/or
connecting.

Instructional outcomes are
unclear and seem to have
little or no connection to the
artistic processes of creating,
performing, responding and/or
connecting.

Instructional outcomes for each
lesson consistently include
in-depth individualized learning
goals for every student in the
classroom, including those with
special needs, ELL, ESL, or gifted students.

Instructional outcomes include
goals for all learners in the
classroom, including any special needs, ELL, ESL or gifted
students.

Instructional outcomes inconsistently include goals for all
learners in the classroom, including any special needs, ELL,
ESL or gifted students.

Instructional outcomes rarely
demonstrate inclusion of goals
for all learners in the classroom, including any special
needs, ELL, ESL or gifted
students.

Instructional outcomes consistently align with the overarching
goals of the school.

Instructional outcomes align
with the overarching learning
goals of the school.

Instructional outcomes inconsistently align with the overarching
learning goals of the school.

Instructional outcomes rarely
demonstrate alignment with
the overarching learning goals
of the school.

Instructional outcomes consistently demonstrate skillful planning for transfer of knowledge
to other subject-area learning
within every unit of instruction.

Instructional outcomes demonstrate planning for transfer of
knowledge to other subject-area learning.

Instructional outcomes inconsistently demonstrate planning
for transfer of knowledge to
other subject-area learning.

Instructional outcomes rarely
demonstrate planning for
transfer of knowledge to other
subject area learning.
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High School Theatre Educator Evaluation
The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher’s skilled setting of instructional outcomes. Each educator is encouraged to offer an example from
their particular classroom to help guide their evaluation in the section provided below.
•

Lesson plans include learning outcomes for creating, performing, responding, and connecting; a specific artistic process may be highlighted or focused on more than others in any given class based on the class structure,
time of year, or production schedule; however, instruction is planned for all four artistic processes over time.

•

Lesson plans show specific, appropriate and obtainable learning outcomes for students with limited mobility in
a physical acting or improvisation class.

•

Lesson plans exhibit clear learning outcomes connected to the theatre standards and/or district curriculum
planning documents.

•

Teacher can speak to how skills being taught in the theatre classroom can be transferred or applied in other
content areas or support career readiness.

In my planning and preparation you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
SETTING INSTRUCTIONAL OUTCOMES
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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High School Theatre Educator Evaluation
Theatre Teacher Evaluation Worksheet 1d:
Demonstrating Knowledge of Resources
To demonstrate knowledge of resources, theatre teachers must be aware of continued developments in and availability
of instructional materials that help students attain proficiency in the artistic processes of creating, performing, responding and connecting. Specifically they should:
•

Seek out general theatre textbooks and instructional resources appropriate to the students’ abilities.

•

Cultivate school and district resources for theatre performance/production including general knowledge of any
spaces, tools, and hardware.

•

Expand their own knowledge of resources, including those available through the school or district, in the community, through professional organizations and universities, and on the Internet.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of demonstrating knowledge of
resources. Each educator is encouraged to offer relevant information from their particular classroom and content.

50

| CHAPTER 4

•

Professional engagement: Evidence of ongoing review of professional journals or internet resources from professional associations and theatre-based organizations.

•

Peer communication: Evidence of shared ideas through contact with other theatre educators (e.g., on forums,
websites of professional associations, and professional learning communities).

•

Ongoing professional development: Evidence of participation in professional development coursework or continuing education in approaches to theatre instruction.

•

Artistic engagement: Evidence of connection to community resources, including professional, amateur, and
academic theatre companies.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
1d: Demonstrating Knowledge of Resources rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher’s planning and
preparation consistently
demonstrates extensive
knowledge of a broad range of
instructional resources (and/
or extensive knowledge of production spaces, tools, and hardware in the case of technical or
production classes).

The teacher’s planning and
preparation demonstrates
knowledge of a variety of
instructional resources (and/or
knowledge of production spaces, tools, and hardware in the
case of technical or production
classes.)

The teacher’s planning and
preparation inconsistently
demonstrates knowledge of
instructional resources (and/or
knowledge of production spaces, tools and hardware in the
case of technical or production
classes.)

The teacher’s planning and
preparation demonstrates little
or no knowledge of available
instructional resources (and/or
little or no knowledge of production spaces, tools, and hardware in the case of technical or
production classes.)

The teacher’s planning and
preparation consistently
incorporates extensive use of
a broad range of resources including those available through
school or district, in the community, through professional
organizations and universities
and on the Internet.

The teacher planning and
preparation includes a variety
of resources including those
available through school or district, in the community, through
professional organizations and
universities and on the Internet.

The teacher’s planning and
preparation inconsistently incorporates a variety of resources, including those available
through school or district, in the
community, through professional organizations and universities and on the Internet.

The teacher’s planning and
preparation incorporates little
or no use of resources available
through school or district, in the
community, through professional organizations and universities and on the Internet.
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High School Theatre Educator Evaluation
The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher’s knowledge of resources. Each educator is encouraged to offer an example from their particular
classroom to help guide their evaluation in the section provided below.
•

Teacher draws on offerings from state and national professional organizations (i.e. an International Thespian
Society troupe, EdTA, AATE, ASSITEJ, etc.) including workshops, conferences, online forums, professional journals, and other member tools in order to remain informed of the latest resources, practices, and pedagogies in
theatre education.

•

Teacher frequently corresponds with other educators, examining practice and sharing resources to determine
new approaches to theatre instruction.

•

Teacher actively seeks culturally relevant instructional materials.

•

Teacher keeps current on knowledge of production tools, techniques, hardware, and spaces within the school
(i.e. engages in partnerships to increase technical skill, seeks out and reads equipment manuals, etc.).

•

Teacher draws on community resources to expand classroom activities (i.e. combines script analysis and research with a trip to a museum, participates in a community or professional theatre, partners with area sound,
set, or lighting design groups, etc.).

In my planning and preparation you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
KNOWLEDGE OF RESOURCES
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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High School Theatre Educator Evaluation
Theatre Teacher Evaluation Worksheet 1e:
Designing Coherent Instruction
To demonstrate that they design coherent instruction, theatre teachers must develop lesson plans for their classes that will
help the students achieve proficiency in the artistic processes of creating, performing, responding, and connecting. Specifically,
they should:
•

Choose developmentally and culturally relevant instructional materials.

•

Plan standards-based classroom instruction and assessment that helps students build on current knowledge
and skill.

•

Allocate time and structures to allow for opportunities for learning in all four artistic processes within a sequence of instruction.

•

Organize class time to include reflection.

•

Differentiate instruction to help all learners achieve proficiency (including students with special needs, gifted,
ELL, ESL etc.).

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of designing coherent instruction.
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•

Each educator is encouraged to offer relevant information from their particular classroom and content.

•

Long-term planning: curriculum plans, curriculum maps, scope, and sequence, etc. are aligned to the district’s
theatre standards (either state or 2014 National Theatre Standards) and appropriate measures of assessment of
student learning.

•

Classroom resources: Textbooks, plays, scenes, improvisations, and technical theatre resources are aligned to
lesson plans and defined outcomes and culturally relevant for the class, school, and community.

•

Individualized lessons: Plans for helping every student achieve proficiency in the artistic processes through
performance, production, and technical theatre activities and exercises.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
1e. Designing Coherent Instruction rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

Planning consistently indicates
options for student choice of
instructional material based on
a variety of culturally relevant
resources and including adaptations and accommodations for
students with special learning
needs.

Planning is culturally relevant
and developmentally appropriate including adaptations and
accommodations for students
with special learning needs.

Planning is inconsistently
appropriate to the classroom
level, and culturally relevant,
including adaptation or accommodation for students with
special learning needs.

Planning is frequently inappropriate for the classroom level,
lacks adaptation or accommodations for students with
special learning needs and/
or resources are not culturally
relevant.

Planning consistently aligns
with learning outcomes and
targeted standards, in a clear
scope and sequence; including
multiple measures for assessment of student learning.

Lesson plans align with learning outcomes and targeted
standards, and include assessment of student learning.

Lesson plans inconsistently
align with the learning outcomes and/or targeted standards, and assessment is not
always present.

Lesson plans lack alignment
with the learning outcomes and
targeted standards, assessment is missing.

Learning activities are consistently structured to allow
student choice within performance and production activities
designed to build proficiency in
creating, performing, responding, and connecting.

Learning activities are structured to include performance
and production activities for
proficiency in creating, performing, responding, and
connecting.

Learning activities are inconsistently structured to include performance or production-based
activities for student proficiency in creating, performing,
responding and connecting.

Learning activities show no
attempt to include a spectrum
of learning across creating,
performing, responding and
connecting

Planning consistently includes
embedded feedback and
reflection and guided student
self-assessment.

Planning consistently includes
time for student reflection.

Planning inconsistently includes time for student reflection.

Planning does not include opportunities for student reflection.
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High School Theatre Educator Evaluation
The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher designing coherent instruction. Each educator is encouraged to offer an example from their particular classroom to help guide their evaluation in the section provided below.
•

Teacher’s lesson plans indicate strategies and activities for feedback and reflection (i.e. rehearsal or production
notes, student journal assignments, etc.)

•

Teacher’s lesson plans demonstrate standards based instruction which is scaffolded and individualized based
on understanding of student skills and knowledge to build proficiency across the four artistic processes of
creating, performing, responding and connecting.

•

Teacher’s lesson plans demonstrate the use of small group learning based on ability level, learning style, and
activity type.

•

Teacher’s choice of instructional materials indicate cultural sensitivity and awareness of students’ interests and
abilities.

In my planning and preparation you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
DESIGNING COHERENT INSTRUCTION
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 1f:
Designing Student Assessments
To demonstrate that they design appropriate student assessments, theatre teachers must administer a variety of assessments at multiple points of instruction. Specifically, they should:
•

Define and clearly communicate assessment criteria to the students.

•

Implement ongoing formative assessment of student progress.

•

Apply adaptations or accommodations when assessing students with special needs, gifted students, ELL,
ESL, etc.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of designing student assessments.
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•

Each educator is encouraged to offer relevant information from their particular classroom and content.

•

Teacher Designed Assessments: Sample teacher designed assessments and rubrics. Specific lists of criteria
for assessment relevant to plays or scenes studied and/or performed or technical theatre elements studied.
Evidence of assessment aligned with applied concepts or skills; targeted standards.

•

Ongoing Assessment: Evidence of student participation in ongoing, formative assessment organized in portfolios documenting performances, written and/recorded oral reflections, and written responses to prompts or
questions regarding study or performance. Evidence of teacher feedback, rehearsal notes, etc.

•

Outcome-based assessment: performance assessments aligned to units of instruction (similar to the assessment examples demonstrated in the Model Cornerstone Assessments aligned to the 2014 Theatre standards)

•

Differentiated assessment: Examples of adaptations and accommodations for assessing students with special
needs; individual instruction plans with specialized assessments.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
1f: Designing Student Assessment rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

Assessments are consistently
aligned to learning outcomes
and targeted standards; including authentic performance
tasks evaluating student learning in the artistic processes of
creating, performing, responding, and connecting.

Assessments are aligned to
stated learning outcomes and
targeted standards.

Assessments are inconsistently aligned to learning outcomes
and targeted standards.

Assessments are not aligned
with stated learning outcomes
and/or targeted standards.

A variety of assessment types
are utilized at multiple points of
instruction, including diagnostic, formative and summative
assessments to evaluate student progress and refine and
inform instruction.

Teacher regularly uses formative assessment at multiple
points of instruction to evaluate
student progress and refine
and inform instruction.

The teacher occasionally uses
formative assessment; there
is occasional evidence of using
assessment results to refine
and inform instruction.

No formative assessment
measures are used; there
is no evidence of the use of
assessment results to inform
instruction.

Planning indicates that the
teacher clearly and frequently
communicates assessment criteria to the students; students
participate in designing assessments.

Planning consistently includes
planned time to review assessment criteria.

Planning occasionally includes
time to review assessment
criteria.

There is no evidence of reviewing assessment criteria with
the students.

Teacher plans adaptations and
accommodations aligned with
individualized instructional
plans for students with special
learning needs.

Teacher plans adaptations and
accommodations for assessing
students with special learning
needs.

The teacher inconsistently
utilizes adaptations and accommodations for assessing
students with special learning
needs.

The teacher fails to utilize any
adaptations or accommodations for assessing students
with special needs.
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High School Theatre Educator Evaluation
The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher designing appropriate student assessments. Each educator is encouraged to offer an example from
their particular classroom to help guide their evaluation in the section provided below.
•

Teacher uses multiple measures to evaluate student learning, including consistent use of formative
assessment and feedback to guide students to proficiency.

•

Teacher’s planning and preparation indicates time allotted for sharing assessment criteria with the students
before, during and after instruction. (i.e. students discuss assessment criteria for a production, rehearsal,
or scene work before and after performing)

•

Teacher has modified a Model Cornerstone Assessment for use in their classroom to provide multiple
measures of assessment and inform instruction. (An authentic performance task aligned to the 2014 Theatre
Standards which consists of a unit of instruction and with embedded assessments.)

•

Teacher can articulate the ways in which assessment data is used to refine instruction.

In my planning and preparation you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
DESIGNING STUDENT ASSESSMENTS
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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High School Theatre Educator Evaluation
2. MAINTENANCE OF A PRODUCTIVE ENVIRONMENT
Theatre Teacher Evaluation Worksheet 2a:
Maintaining Respect and Rapport
To demonstrate that they maintain respect and rapport, theatre teachers must be able to apply positive methods of
classroom management within a theatre classroom in a way that respects each student’s contributions, encourages
risk taking, models empathy, fosters student engagement, and enables growth in theatrical knowledge and skill.
Specifically, they should:
•

Establish clear classroom expectations.

•

Help students develop respect for each other and for the theatrical curriculum.

•

Be culturally aware and responsive to students’ backgrounds, race, and identity.

•

Engage students in developing and valuing the shared goals of theatrical process and the unique contributions
of their peers.

•

Show the student, by explicit instruction and by personal example, that the risk-taking inherent in theatrical
performance is supported by every member of the theatre classroom.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of maintaining respect and
rapport. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Communication of expectations for learning: classroom expectation charts, class syllabi, rehearsal schedules,
written learning objectives, rubrics and checklists, etc.

•

Qualitative evidence of respect and rapport: such as records of school disciplinary referrals indicating appropriate
disciplinary referrals from this teacher’s classroom(s), communications from the student or student’s family
indicating ways in which the teacher has helped positively shape student behavior, examples of communications from students, families or other staff affirming the atmosphere of respect and caring in the classroom,
evidence of student participation in setting class norms.)

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
2a: Maintaining Respect and Rapport rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

Classroom expectations consistently articulate the importance
of respect for self and others,
the subject matter and for the
facilities.

Classroom expectations articulate the importance of respect
for self and others, the subject
matter, and for the facilities.

Classroom expectations inconsistently include references to
the importance of respect for
self and others, the subject
matter, and for the facilities.

Classroom expectations
contain little or no reference to
importance of respect for self
and others, the subject matter,
and for the facilities.

Classroom expectations consistently articulate the importance of sensitivity to other’s
interests, identities and cultural
backgrounds.

Classroom expectations articulate the importance of sensitivity to other’s interests, identities and cultural backgrounds.

Classroom expectations inconsistently articulate the importance of sensitivity to other’s
interests, identities and cultural
backgrounds.

Classroom expectations little
or no references to the importance of sensitivity to other’s
interests, identities and cultural
backgrounds.

Teacher-student interaction
is consistently positive and
supportive, demonstrating an
in- depth understanding of
students’ individual needs.

Teacher-student interactions
are positive and supportive,
demonstrating understanding
of students’ needs.

Teacher-student interactions,
while positive, inconsistently
demonstrate a clear understanding of student needs.

Positive, supportive teacher-student interaction is limited, with
little or no understanding of
student needs.

The teacher models and
demonstrates respect for
students by clearly defining
learning objectives which place
an emphasis on the shared
goals of the theatrical process
and allow for the unique contributions of each individual.

The teacher models and
demonstrates respect for students by clearly defining learning objectives and encouraging
individual contributions.

The teacher models and
demonstrates respect for students, however inconsistently
articulates learning goals and/or
encourages individual contributions.

The teacher lacks respect for
the students, failing to clearly
articulate learning goals and/or
encourage student contributions.

High levels of consistent teacher-student rapport as indicated
by the teacher demonstrating
in-depth understanding of each
student’s individual needs and
interests, focused encouragement
for each individual and an overall
classroom atmosphere dominated
by respectful dialogue and collaborative learning.

The teacher has successfully
built rapport with students and
the classroom atmosphere
encourages collaboration.

The teacher inconsistently
displays efforts to build rapport
and cultural responsiveness

The teacher displays little or no
rapport with students and little
or no cultural responsiveness
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High School Theatre Educator Evaluation
The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher maintaining respect and rapport. Each educator is encouraged to offer an example from their particular classroom to help guide their evaluation in the section provided below.
•

Students are rehearsing short scenes in small groups; teacher stops by one small one group and makes a suggestion for change. The teacher then facilitates a respectful dialogue which allows the students to question, accept and/or reject the teacher’s idea based on a consideration of the published learning goals for the exercise.

•

Students in a multicultural classroom work on set designs for an adaptation of a fairy tale placed in their neighborhood, culture or community. Teacher asks the various groups to share their work in progress and facilitates
a classroom discussion, highlighting the way in which universal themes play out against various cultures and
communities and celebrating individual contributions.

•

Teacher proposes a community engagement project, in which students will devise a performance for the
entire class based on a common theme. Students suggest three different themes—homelessness, immigrant
outreach, battered women. Teacher encourages respectful discussion and collaboration to guide the students in
choosing the final theme for group performance.

•

Teacher introduces a new drama exercise for building ensemble and trust which involves a participant being led
around the room while blindfolded, using only voice commands. After describing the exercise and reminding
students to be respectful and caring for each other, the teacher demonstrates the exercise by volunteering as
the first to be blindfolded.

In my classroom you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
DESIGNING STUDENT ASSESSMENTS
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 2b:
Establishing a Culture for Learning
To demonstrate that they can establish a culture for learning, theatre teachers must model and emphasize the
satisfaction that comes from hard work, consistent attention to quality, ongoing commitment to improvement,
and the value of the collaborative theatrical process. Specifically, they should:
•

Model a high level of attention to detail and safety.

•

Establish classroom expectations for a strong work ethic which includes taking initiative, attention to detail,
taking responsibility and meeting deadlines.

•

Recognize and praise initiative on the part of students.

•

Teach and model the value of individual contributions within the guiding framework of shared goals.

•

Establish an environment which is inclusive of diverse student backgrounds, cultures and experiences.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of establishing a culture for
learning. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Posted safety charts: daily and emergency procedures, equipment operation protocols, etc.

•

Performance documentation: rehearsal/show reports and/or teacher comments/corrections on student journal
entries and assignments.

•

Examples of student work: demonstrated evidence of teacher support and encouragement, showing needed
corrections/emphasis on attention to detail and work ethic (ie. monologue feedback, ensemble scene notes,
cue list suggestions, prop/costume list, additions, etc.).

•

Portfolios/résumé: demonstrated growth in work ethic and an ongoing progression of theatrical learning in
creating, performing, and responding.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
2b: Establishing a Culture of Learning rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

Classroom protocols for
attention to detail and safety
processes are consistently
in practice throughout every
classroom activity; students
self-monitor and maintain
attention to detail and safety
protocols at all times.

The teacher posts and monitors
protocols for attention to detail
and safety.

The teacher inconsistently
posts and monitor protocols for
attention to detail and safety.

The teacher fails to establish
expectations for attention to
detail and safety processes.

Expectations for learning
which include meeting deadlines, taking responsibility, and
attention to detail are consistently infused throughout every
classroom activity such that
students self-monitor and take
pride in taking initiative and
meeting teacher expectations
for a strong work ethic.

The teacher articulates and
clearly states expectations for
learning which include meeting
deadlines, taking responsibility
and attention to detail.

The teacher inconsistently
articulates expectations for
learning which include meeting
deadlines, taking responsibility,
and attention to detail.

The teacher fails to establish or
enforce expectations for meeting deadlines, taking responsibility and attention to detail.

The teacher consistently
recognizes individual achievement and coaches students to
demonstrate appreciation for
their peers’ contributions and
initiative within the collaborative
process towards a shared goal.

The teacher recognizes and
praises student initiative and
individual contributions within the collaborative process
towards a shared goal.

The teacher inconsistently
recognizes and praises individual contributions within the
collaborative process towards a
shared goal.

The teacher fails to recognize
and praise student initiative
and/or individual contributions
within the collaborative process
towards a shared goal.

The teacher consistently fosters
a classroom environment which
is inclusive of diverse backgrounds, cultures and experiences and encourages student
responsibility for maintaining
an atmosphere of respect and
acceptance.

Classroom expectations make
clear that the classroom is
an environment which is
inclusive of diverse student
backgrounds, cultures and
experiences.

There are inconsistent classroom expectations for an
environment inclusive of
diverse student backgrounds,
cultures and experiences.

The teacher fails to establish
an environment where diverse
student backgrounds, cultures
and experiences are honored
and welcomed.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher establishing a culture for learning. Each educator is encouraged to offer an example from their
particular classroom to help guide their evaluation in the section provided below.
•

Students are rehearsing a group scene for an upcoming production. The teacher praises the students for their
focus and attention to detail. One student is struggling with line memorization; teacher reminds the student of
the importance of learning lines on time to contribute to group success and guides the group into discovering
ways to help the student with line memorization.

•

Students are building flats in scene shop and are discussing tasks each group member may complete. The
teacher reminds students to double check measurements and utilize posted safety protocols for power tools.
The teacher encourages and praises an emerging group leader who takes the initiative to create a plan which
divides the responsibilities amongst group members in order to meet construction deadlines.

•

tudents are doing a script reading and analysis of a Shakespearean play, comparing the diverse experiences of
the characters with their own. The teacher facilitates discussion, modeling acceptance of diversity and encouraging student sharing of personal experiences.

In my classroom you will see:
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E S TA B L I S H I N G A C U LT U R E F O R L E A R N I N G
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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High School Theatre Educator Evaluation
Theatre Teacher Evaluation Worksheet 2c:
Managing Classroom Procedures
To demonstrate that they manage classroom procedures, theatre teachers must share expectations for student
behavior, establish and use protocols and routines, insist on safe tool, space, and equipment practices and utilize
classroom time effectively to ensure student mastery of curricular content. Specifically, they should:
•

Create routines and procedures that allow for safe, effective work in the classroom.

•

Establish effective pacing and instructional practices.

•

Ensure that each student actively participates in all classroom projects.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of managing classroom
procedures. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Written safety procedures: safe tool, space, and equipment usage.

•

Written classroom rules and other procedures: daily and emergency protocols, disciplinary guidelines, code
of conduct, etc,

•

Classroom management documentation: lists of commonly used classroom management techniques.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
2c: Managing Classroom Procedures rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently
maintains classroom routines
and procedures that maximize
students’ use of time, ensure
safety and contribute to
learning.

The teacher has classroom routines and procedures to ensure
student safety and effective
use of time.

The teacher inconsistently uses
classroom routines and procedures to ensure student safety
and effective use of time.

The teacher has little or no
success in establishing classroom routines and procedures
to ensure student safety and
effective use of time.

Teacher pacing, handling of
transitions, instructional materials, and choices for individual
or small group projects consistently work together seamlessly to maximize student learning.

The teacher utilizes effective
transitions, instructional
materials, and individual or
group projects.

The teacher inconsistently
manages effective transitions,
instructional materials, and
individual or group projects.

The teacher is ineffective in
managing, instructional
materials, and individual or
group projects.

The teacher consistently
monitors each individual
student’s participation, and
seeks to refocus and engage
students to maximize their
participation in all classroom
activities and projects.

The teacher monitors student
engagement to ensure full
participation in classroom activities and projects.

The teacher inconsistently
monitors student participation
in classroom activities and
projects.

The teacher rarely monitors
student participation in classroom activities and projects.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher’s skill in managing a classroom. Each educator is encouraged to offer an example from their own
classroom to help guide their evaluation in the section provided below.
•

Students are working on a full- scale production in various roles as actors, directors, stage crew, costumes,
sound, light, or make-up technicians. Students follow teacher-created protocols for checking in at the beginning
of the class period, safe use of technical and stage equipment, review of rehearsal notes and preparation of
reports indicating progress towards goals. During class the teacher divides her time between monitoring the
production’s creative progress and checking on each individual and group in their work assignments.

•

Students in teams of two will be creating scale models of a set design as the culminating activity for a design
assignment. Prior to beginning, the teacher reminds the students of the class rules for safe use of tools and reviews a checklist which breaks the assignment into segments to be completed over the next five class periods.

•

Students are researching the cultural and historical background of an eighteenth-century Spanish play, using
a research template provided by their teacher. Individuals and groups of students work at computer stations,
identifying and analyzing historical sources. The teacher visits each group, suggesting solutions to solve problems and helping students stay engaged and on task. The teacher will monitor the individual or group projects
by collecting the work in progress and providing feedback during the next class period.

In my classroom you will see:
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MANAGING CLASSROOM PROCEDURES
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 2d:
Managing Student Behavior
To demonstrate that they are properly managing student behavior, theatre teachers must establish clear expectations
for appropriate behavior and help all students to understand the way each student’s behavior contributes to or
undermines the quality of the ensemble. Specifically, they should:
•

Establish and communicate clear expectations for appropriate behavior.

•

Model appropriate behavior.

•

Recognize and praise appropriate behavior.

•

Addresses inappropriate behavior within the situation, following accepted school protocols.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of managing student behavior.
Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Theatrical behavior standards: written examples of appropriate behavior in the performance and rehearsal
space.

•

Classroom behavior standards: written examples of classroom procedures showing expectations for behavior
and reasonable consequences appropriate to school procedures and culture.

•

Family communication protocols: written examples of communications with a student’s family as needed for
inappropriate behavior.

•

Behavior management systems: written example of a system of recognition and goal setting to help a student
learn to self-monitor and correct behavior.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
2d: Managing Student Behavior rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently creates
and maintains an environment
where students take an active
role in establishing standards,
praising each other and monitoring their own conduct in a
theatre classroom, resulting in
students who self-monitor with
little or no teacher intervention.

The teacher creates and
communicates established
standards for theatre student
conduct.

The teacher inconsistently
creates and communicates
standards for theatre student
conduct.

The teacher seldom creates
and communicates standards
for theatre student conduct.

The teacher consistently
models appropriate behavior,
including an emphasis on
personal responsibility within
the ensemble.

The teacher models appropriate
behavior for a theatre classroom.

The teacher inconsistently
models appropriate behavior
for a theatre classroom.

The teacher seldom models appropriate behavior for a theatre
classroom.

The teacher has created an
environment where students
have established a system of
respectful and appropriate peer
correction and group monitoring
to deal with any inappropriate
behavior.

The teacher consistently and
effectively monitors and addresses inappropriate behavior
within the

The teacher inconsistently
monitors and addresses student behavior.

The teacher seldom monitors
or addresses inappropriate
behavior.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher managing student behavior. Each educator is encouraged to offer an example from their particular
classroom to help guide their evaluation in the section provided below.
•

Students are taking turns rehearsing scenes on the school stage. During the rehearsal, the teacher monitors
students waiting to go on by maintaining frequent eye contact from an appropriate location in a theatrical
space, quietly recognizing those that display appropriate behaviors, and correcting students who are off task
with non-verbal signals or brief verbal corrections.

•

It is the first day of class in costume shop. The teacher distributes written expectations for appropriate behavior
and posts them on the shop wall. During class, the students begin working on basic sewing skills; the teacher
monitors behavior, praising appropriate choices and verbalizing the posted expectations to discourage inappropriate behavior choices.

•

Students are working together in small groups to devise a performance based on a theme of their choosing. In
one group, the students begin to disagree and one student behaves inappropriately, breaking class rules. The
teacher promptly intervenes and addresses the misbehavior, pointing out the rule in question and the agreed
upon consequences to the student. After class the teacher quietly reminds the student that each person’s
behavior impacts the entire ensemble’s progress.

•

Students in a performance class are scattered throughout the school auditorium, some working on set painting
behind the rear curtain, some rehearsing a scene on stage and some in the light and sound booth working on
cues. Simultaneous activity is accompanied by a great deal of movement and sound. The teacher has posted
work goals for each small group, which they are following, and divides time between coaching the scene on
stage and checking on the progress of each small group while monitoring sound and activity levels to maintain
appropriate discipline and classroom management.

In my classroom, you will see:
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MANAGING STUDENT BEHAVIOR
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 2e:
Organizing Available Physical Space
To demonstrate that they organize available physical space, theatre teachers must understand the ways that the physical
arrangement of the theatrical space has an impact on student learning and on the potential for achieving high-quality
performances work. Specifically, they should:
•

Manage physical resources to maintain an environment that is safe and appropriate to the learning activities.

•

Ensure that learning is accessible to all students, including those with special needs.

•

Makes effective use of available technologies and resources in the classroom.

•

Engage students in contributing to the arrangement of the theatrical space.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of organizing available physical
space. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Floor plans: classroom, shop, rehearsal, and performance space floor plans showing use of the spaces for
theatre activities.

•

Equipment and technology lists: documentation of storage layouts for tools, lighting, sound, makeup,
costume, etc.

•

Student task list: responsibilities for maintaining the organization of the physical space.

•

Procedures/protocols: examples of how to prepare a space for class, technical activities, rehearsals, and
performance.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
2e: Organizing Available Physical Space rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently uses
protocols and procedures
which ensure that a safe setting for learning in theatre can
be created, supervised, and
maintained by students.

The teacher uses protocols
and procedures which ensure
that a safe setting for learning in theatre can be created,
supervised, and maintained by
students.

The teacher inconsistently
uses protocols and procedures
which ensure that a safe setting for learning in theatre can
be created, supervised, and
maintained by students.

The teacher seldom uses protocols and procedures which
ensure that a safe setting for
learning in theatre can be created, supervised and maintained
by students.

The teacher consistently ensures that learning is accessible to all students, including
those with special needs.

The teacher ensures that learning is accessible to all students,
including those with special
needs.

The teacher inconsistently
ensures that learning is accessible to all students, including
those with special needs.

The teacher seldom ensures
that learning is accessible to all
students, including those with
special needs.

The teacher has developed
procedures and protocols
which enable the students to
independently use any available
technology to support learning
and their creative goals.

The teacher consistently makes
effective use of any available
technology to support theatre
activities and learning.

The teacher inconsistently
makes use of available technology to support theatre activities
and learning.

The teacher seldom uses
available technology that might
support theatre activities and
learning.

The teacher has developed
procedures, protocols and systems of storage which enable
the students to independently
manage and care for tools and
equipment.

The teacher creates and uses
procedures and protocols for
organizing, storing and caring
for tools and equipment.

The teacher inconsistently uses
procedures and protocols for
organizing, storing, and caring
for any tools and equipment.

The teacher seldom uses
procedures and protocols for
organizing, storing, and caring
for any tools and equipment.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher organizing available physical space. Each educator is encouraged to offer an example from their
particular classroom to help guide their evaluation in the section provided below.
•

Following classroom protocol, students enter the classroom and move desks and chairs to create a safe space
for rehearsing scenes free of any barriers. The teacher checks for safety and accessibility as the scenes are
rehearsed, and makes suggestions for creative use of space. The teacher guides the students in analyzing how
the group’s use of space affects their performance.

•

Students in scene shop are building a set for a production which must be wheel chair accessible. Using established classroom procedures and storage diagrams, the students gather the needed tools and begin working.
The teacher assists students in solving construction problems that deal with safety and accessibility. Fifteen
minutes before the period ends, the students are instructed to return all tools and supplies to their proper storage areas and store the set pieces in progress to keep the scene shop organized, safe, and free from clutter.

•

Students have been studying plays from the Modern period and will be performing a reading of several scenes
within their classroom. Using the furniture and space available in the classroom, the students develop plans for
rehearsal that include ground plans, blocking, and casting that consider the space, materials, and inclusion of
all students. The teacher encourages the students to identify ways they might use the smart board and classroom projector as design elements for the staged readings.

In my classroom, you will see:

80

| CHAPTER 4

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
O R G A N I Z I N G AVA I L A B L E S PA C E
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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3. INSTRUCTIONAL PRACTICE
Theatre Teacher Evaluation Worksheet 3a:
Communicating with Students
To demonstrate that they effectively communicate with students, theatre teachers must communicate accurate,
properly scaffolded, and coherent information about the knowledge and skills that theatre artists need to develop.
Specifically, they should:
•

Clearly communicate expectations to students that are appropriate to their ages, interests, and cultural
backgrounds.

•

Use clear and precise spoken and written language.

•

Connect to students’ prior knowledge and experience.

•

Encourage interaction and dialogue.

•

Use theatre arts vocabulary when communicating.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of demonstrating communication
with students. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Expectations for learning: class syllabi, rehearsal schedules, written learning objectives, rubrics and checklists,
etc.

•

Directions and procedures: classroom expectation charts, safety procedures, equipment operation protocols,
etc.

•

Explanations of content: videos of teaching practice where teacher has communicated clearly with students;
copies of written notes/feedback provided to students about ongoing learning objectives and theatre work.

•

Use of oral and written language: videos of teaching practice, written notes/feedback to students, use of
media/technology as communication tools; evidence of e-mails or parent portal information shared.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
3a: Communicating with Students rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher clearly and consistently communicates expectations for student learning; all
communication shows a sensitivity and understanding of the
cultural norms of the students
whose background is different
from the teacher’s.

Expectations for student learning are clearly communicated
to students; communication
is appropriate to the students’
ages, interests, and cultural
backgrounds.

The teacher inconsistently in
communicates expectations for
student learning clearly; communications are inconsistently
appropriate to the students’
ages, interests, or cultural
backgrounds.

Expectations for student learning are unclear to students;
teacher does not take into account students’ ages, interests
or cultural backgrounds when
communicating.

The teacher’s spoken and
written language is consistently
clear, precise, and engaging.

The teacher uses clear and
precise spoken and written
language.

The teacher’s inconsistently
uses clear and precise spoken
and written language.

The teacher’s spoken or written
language is unclear.

The teacher consistently connects to students’ prior knowledge and experience.

The teacher connects to
students’ prior knowledge and
experience.

The teacher inconsistently
encourages interaction and
dialogue.

The teacher fails to encourage
student interaction and dialogue.

The teacher consistently and
skillfully employs a variety of
methods of communication to
encourage dialogue and intellectual discourse.

The teacher encourages interaction and dialogue.

The teacher inconsistently uses
theatre arts vocabulary.

Teacher fails to use theatre arts
vocabulary in communications.

The teacher consistently uses
comprehensive theatre arts
vocabulary to extend students’
theatre arts vocabularies.

The teacher uses theatre arts
vocabulary when communicating.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher effectively communicating with students. Each educator is encouraged to offer an example from
their particular classroom to help guide their evaluation in the section provided below.
•

Students are participating in an improvisation exercise based on a student chosen theme. Before beginning,
the teacher shares the learning goals both verbally and in writing as well as how they will be evaluated; making
connections to prior knowledge. Students share their work and then critique each other’s performances. The
teacher uses prompts designed to engage the students in peer reflection and dialogue; modeling constructive
criticism. Theatre vocabulary is introduced in context to stretch student learning. The teacher is careful to use
culturally sensitive language appropriate for the group.

•

Students are participating in a design project. Learning goals aligned to theatre standards are posted on the
classroom wall and shared verbally. The teacher begins with a prompt inspired by material of interest to the
students: “If you were lighting Hamilton, what gels or gobos would you use? Why? How do theatre artists
utilize lighting design to convey a mood?” The teacher facilitates a classroom brainstorming session, making
connections to prior knowledge and challenging students to stretch theatre vocabulary.

•

Students are devising a short play about an issue important to their community. The teacher reminds the students of the essential question and learning goals which are also posted on the classroom wiki. As they work,
students add questions or discoveries to the wiki space using tablets, cell phones, or computers. The teacher
monitors the groups, encouraging them to make connections between their learning and prior knowledge.

In my classroom you will see:
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C O M M U N I C AT I N G W I T H S T U D E N T S
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 3b:
Using Questioning and Discussion Techniques
To demonstrate that they properly use questioning and discussion techniques, theatre teachers must use questioning and
discussion in ways that encourage students’ full participation in creating, performing, responding, and connecting in theatre.
Specifically they should:
•

Plan and use inquiry based instruction.

•

Engage students in discussion.

•

Model constructive feedback.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of using questioning and
discussion techniques. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Quality of questions: lesson plans illustrating purposefully planned questions/depth of knowledge for groups
of, or individual, students

•

Discussion techniques: lesson plans illustrating purposefully planned discussion activities around specific
concepts or learning outcomes.

•

Student participation: videos of teaching practice illustrating questioning and discussion techniques.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
3b: Using Questioning and Discussion Techniques rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently utilizes questioning and discussion
for inquiry based instruction;
classroom focus is on higher-level thinking processes and
metacognition.

The teacher frequently poses
broad open-ended questions
and discussion for inquiry
based instruction.

The teacher inconsistently
poses open-ended and
discussion for inquiry- based
instruction.

The teacher’s questions are
designed to elicit a single
correct response; student
interaction is not encouraged.

The teacher consistently
facilitates discussions to ensure that the group is able to
function as an ensemble across
the artistic processes of
creating, performing,
responding and connecting.

The teacher involves the entire
group directly in the discussion,
respecting and implementing
student input when appropriate
and encouraging whole group
participation.

The teacher respects student
input, however inconsistently
involves the entire group in
discussion, and is inconsistent
in encouraging whole group
participation.

The teacher prompts elicit
limited response from students;
classroom discussions aren’t
encouraged.

The teacher consistently creates
a classroom atmosphere which
encourages student-led inquiry;
students are encouraged to critique, question, problem solve,
and draw others into respectful
discussion.

The teacher models constructive critique and specific
feedback designed to provide a
basis for student learning and
growth.

The teacher inconsistently
models and offers specific
feedback.

The teacher feedback does
not provide a basis for student
learning and growth.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher effectively using questioning and discussion technique with students.
Each educator is encouraged to offer an example from their particular classroom to help guide their evaluation in the section
provided below.
•

Students are rehearsing a one act play. The teacher stops the rehearsal to examine a moment in the scene that
students are struggling to create. Students are gathered into a circle for discussion, the teacher engages the
students in creating a list of questions that may help the scene. The teacher facilitates a discussion based on
those questions and offers specific feedback to help students improve the scene.

•

Students are designing a costume for a character of their choice. The teacher begins class with a question:
How will your color choices reflect the character’s personality? Students are encouraged to brainstorm and
share other important considerations which may limit or open up their choices. Each student chooses one or
two questions to guide their work.

•

Students are creating original monologues inspired by a play the class had been analyzing that shared the story
of children in a concentration camp. The teacher introduces the inquiry question “What happens when theatre
artists allow an understanding of themselves in the world to inform perceptions about theatre and the purpose
of their work?” The teacher facilitates a group discussion charting student ideas and encouraging students
to incorporate these into their writing. As students work independently, the teacher moves around the room
offering specific feedback.

In my classroom you will see:
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USING QUESTIONING AND DISCUSSION TECHNIQUES
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 3c:
Engaging Students in Learning
To demonstrate that they engage students in learning, theatre teachers must help students along the path to becoming
independent creators, performers, responders, and connectors within the theatre arts. Specifically, they should:
•

Use instructional, production and/or rehearsal time wisely, allowing ample space for students to take part in
decision-making.

•

Encourage students to engage in open, peer-to-peer discussions about theatre goals and means for attaining
those goals.

•

Motivate and support student interest and engagement at all levels (beginning to advanced levels).

•

Introduce and utilize diverse works across many genres and cultures as text for learning.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of engaging students in learning.
Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Activities and assignments: lesson plans illustrating purposefully planned activities for engagement, written
examples of student reflection illustrating engagement (actor’s journal, student artist statements, student
reflections, portfolios, etc.)

•

Instructional materials and resources: lesson plans indicating use of a variety of resources for learning.

•

Student groups/structure and learning: videos of teaching practice illustrating student grouping and
engagement.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
3c: Engaging Students in Learning rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

Instructional activities are consistently aligned with scaffolded learning goals appropriate to
the varied student groupings.

Instructional activities are
aligned with learning goals appropriate to the varied student
groupings.

Instructional activities are
inconsistently aligned with
learning goals appropriate to
the varied student groupings.

Instructional activities lack
alignment with learning goals
appropriate to the varied student groupings.

Instructional activities consistently engage students with
culturally diverse works of their
choosing enabling student-led
collaborations to pursue intellectual and artistic goals in a
constructivist approach.

Instructional activities engage
students in making artistic and
intellectual decisions utilizing
culturally diverse works as text
for learning.

Instructional activities consistently engage students in
making artistic and intellectual
decisions; culturally diverse
works may or may not be in
use.

Instructional activities fail to
engage students in making artistic and intellectual decisions;
culturally diverse works are not
utilized as text for learning.

The teacher consistently skillfully manages students, keeping
groups on task, focused on
learning goals and engaged in
constructing their own meaning.

The teacher manages small
group work, keeping groups on
task and focused on learning
goals.

The teacher inconsistently
manages small group work,
keeping groups on task, and
focuses on learning goals.
learning goals.

The teacher fails to utilize
groupings of students effectively; there is little or no small- or
large-group management to
keep students on task and
focused on learning goals.

Skilled pacing of instruction
consistently provides students
with the time to be engaged
in the tasks aligned with the
targeted artistic learning processes.

Pacing of instruction most
often provides enough time
to complete the instructional
activities.

Pacing of instruction is inconsistent

Pacing of instruction does not
provide students enough time
to complete the instructional
activities.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher effectively engaging students in learning. Each educator is encouraged to offer an example from
their particular classroom to help guide their evaluation in the section provided below.
•

A performance class is working on staging a one-act play. Students have worked with the teacher to choose a
production role, either as technician, designer, or actor. The teacher, as director, opens class in a circle, reviewing student assignments. Students take turns discussing their targeted work for the day’s rehearsal and
are asked to tell how it aligns with the learning goals. It is clear that the teacher has planned an appropriate
amount of scene work for a rehearsal that can realistically be accomplished in the given time period. Students
break into small groups by their assignments— some to the lighting loft, some to the soundboard in the auditorium, and some on the stage, and the rehearsal is begun.

•

A technical theatre class is working on a lesson on safety and equipment maintenance in their theatre space.
Students are working in small groups at various tech stations: light, sound, rigging. Before releasing students
to their group work, the teacher reviews safety and hands out the maintenance checklists. Prior to this lesson,
the teacher had created group assignments based on interest, prior experience with the equipment and ability
level. Students break into their groups to begin working; the teacher moves between groups checking progress. It is clear that the teacher has planned an appropriate amount of instruction for the given time period.

•

Students in class are reading Romeo and Juliet. Working with the original text, the teacher asks them to
re-imagine the opening fight between the Capulets and the Montagues as it might have happened in their own
community. After some group brainstorming, students are asked to work in pairs to recreate the first scene
translated into contemporary language.

In my classroom you will see:
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ENGAGING STUDENTS IN LEARNING
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 3d:
Using Assessment in Instruction
To demonstrate that they use assessment in instruction, theatre teachers must use formative and summative
assessment as a key technique for improving the learning of each student and of the class as a whole. Assessment is
a process used to inform both the learner and the teacher, so the assessment strategies should be embedded in the
curriculum and integrated into ongoing lesson strategies. Specifically, teachers should:
•

Model appropriate and ongoing assessment of the class in a way that encourages student awareness of
criteria for theatrical quality.

•

Help students develop the skill of identifying and evaluating technical and artistic aspects of theatrical work.

•

Utilize assessment to inform instructional planning.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of using assessment in
instruction. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Assessment criteria: examples of written safety criteria/checklists, records of ongoing assessment of student
work, lesson plans indicating formative and summative assessment tools and criteria, notes on individual student or group progress.

•

Monitoring student learning: written performance assessment tasks with examples of proficient student work,
student portfolios containing a variety of illustrative learning examples such as worksheets, responses,
reflections, and presentations or performance work samples reflecting growth in creating, performing,
responding and connecting, etc.

•

Feedback to students: evidence of verbal feedback to students, examples of written feedback on student work,
student artist reflection statements with teacher response, videos of teaching practice, etc.

•

Student self-assessment and monitoring: examples of student self-assessment tools, student rubrics, acting
journals, reflections; recordings of student performances, with students’ written assessments of the recordings; student portfolios with a variety of illustrative learning examples such as (but not limited to) recordings,
worksheets, responses, reflections, and compositions reflecting growth in the creating, performing, and
responding processes.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
3d: Using Assessment in Instruction rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently
embeds assessment into group
and individual instruction on an
ongoing basis.

The teacher regularly assesses
both group and individual
student progress toward theatre instructional goals.

The teacher inconsistently
utilizes assessment of group
individual student progress
toward theatre instructional
goals.

There is little or no assessment or monitoring of student
learning.

The teacher consistently uses
multiple measures of assessment to evaluate student
learning, and there is evidence
of student contribution to the
development of the assessment instruments.

The teacher uses multiple
measures of assessment to
evaluate student learning (diagnostic, formative, summative).

The teacher inconsistently uses
multiple measures of assessment to evaluate student
learning (diagnostic, formative,
summative).

The teacher fails to use
multiple measures of
assessment.

The teacher consistently uses
assessment as communication,
enabling students to utilize
assessment tools and criteria
to track and determine their
own progress towards learning
goals.

The teacher uses assessment
to provide students with appropriate and specific feedback on
their progress towards learning
goals.

The teacher inconsistently uses
assessment to provide students with specific feedback on
their progress towards learning
goals.

The assessment fails to provide
specific feedback to students
which could provide a basis for
student learning and growth.
Students are frequently
unaware of the assessment
criteria.

Assessment criteria are consistently clear and transparent,
the teacher uses student input,
critique and discussion to
refine assessments and make
certain that students can apply
these criteria to self- assess.

Assessment criteria are clear
and frequently shared; teacher
uses frequent checks for understanding to ensure students
can apply these criteria to
self-assess.

The teacher inconsistently
shares clear assessment
criteria and frequent checks for
understanding.

Assessment criteria are unclear
and infrequently not shared
with the students.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher using assessment in instruction. Each educator is encouraged to offer an example from their particular classroom to help guide their evaluation in the section provided below.
•

Students in an acting class are working on creating a group pantomime. After the teacher introduces new
material and the students have had guided practice on the new skills, the teacher gathers students together to
create the assessment tool. Next, the students work independently, utilizing the assessment criteria to
improve their work. The teacher circulates, providing feedback as formative assessment to the students.
Students who feel that their work is performance-ready begin working on a videotape which will be used for a
summative assessment.

•

The teacher is conducting a lesson in make-up effects (aging, fantasy, scars/wounds.) Students create the
initial design on paper, and then begin applying their makeup. The teacher moves amongst the students
correcting technique and providing formative assessment. Students utilize rubric criteria created with the
teacher in an earlier class to guide their work. The teacher photographs each student to capture the design
come to life. The photographs and paper designs will be handed in to the teacher for a final score using the
rubric.

•

Students are reading and analyzing a play currently running on Broadway. They have been assigned to internet
research in the computer lab, reading criticism of the production. Using a rubric they helped to create, along
with guidelines in the form of a checklist modeling effective practice in media literacy, students are charged
with identifying and validating three legitimate sources of literary criticism. The teacher moves amongst the
students providing feedback on their choices.

In my classroom, you will see:
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ASSESSMENT IN INSTRUCTION
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 3e:
Demonstrating Flexibility and Responsiveness
To demonstrate flexibility and responsiveness, theatre teachers must apply theatre pedagogical and organizational
knowledge. Specifically, they should:
•

Form adaptable instructional plans that guide lessons/theatre work/rehearsals.

•

Be ready and able to alter these plans where necessary.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of demonstrating flexibility and
responsiveness. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Lesson adjustment: videos of teacher practice demonstrating flexibility and responsiveness, notes on lesson
plans showing reflection and refinement, alterations to instructional activities and/or schedules dictated by
educational needs of the student and school.

•

Responsiveness to students: lesson plans illustrating purposeful use of simultaneous multiple classroom
activities. Videos of teacher practice demonstrating responsiveness.

•

Persistence—evidence of re-teaching: lesson plans indicating various strategies (Differentiation, Universal
Design for Learning, etc.) for all learners.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
3e: Demonstrating Flexibility and Responsiveness rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently and
skillfully modifies the approach
to lessons in response to
unexpected or unforeseen
circumstances.

The teacher modifies the approach to lessons in response
to unexpected or unforeseen
circumstances.

The teacher inconsistently
modifies the approach to
lessons in response to
unexpected or unforeseen
circumstances.

The teacher proceeds with
lessons as planned without
adjustments to compensate
for unexpected or unforeseen
circumstances.

The teacher consistently alters
technique to address student
questions and misunderstandings as a tool for refinement of
instruction.

The teacher incorporates
student questions and misunderstandings as a tool for
refinement of instruction.

The teacher inconsistently
incorporates student questions
and misunderstandings as a
tool for refinement of instruction.

The teacher ignores questions
from students.

The teacher continuously brings
new ideas and techniques to
help all students attain appropriate learning goals; drawing on
a broad repertoire of strategies
and reaching out to colleagues
to assist in reflection and
refinement for continuous
improvement.

The teacher demonstrates a
variety of approaches to assist
students who have difficulty
learning; possessing a
moderate repertoire of
strategies.

The teacher inconsistently
demonstrates a variety of
approaches to assist students
who have difficulty learning.

There is no evidence of an
attempt to assist students
who have difficulty learning.

Assessment criteria are consistently clear and transparent,
the teacher uses student input,
critique and discussion to
refine assessments and make
certain that students can apply
these criteria to self- assess.

Assessment criteria are clear
and frequently shared; teacher
uses frequent checks for understanding to ensure students
can apply these criteria to
self-assess.

The teacher inconsistently
shares clear assessment
criteria and frequent checks for
understanding.

Assessment criteria are unclear
and infrequently not shared
with the students.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher using flexibility and responsiveness with students. Each educator is encouraged to offer an example from their particular classroom to help guide their evaluation in the section provided below.
•

The students are rehearsing ten-minute scenes in small groups by performing for each other. The teacher runs
two scenes and notices a lack of engagement on the part of those not performing. In addition, the student
work in both scenes lacked motivated stage business. The teacher stops class, brings the students back
together in a large group and conducts a group exercise for focus, followed by an instructional activity designed
to generate ideas for motivated stage business.

•

The students are working on a set design project. After completing a bird’s eye view floor plan, the students
begin elevated views from the audience perspective. Several students are excited to elaborate their designs
and begin searching on their cell phones for any useful app. Inspired by student questions and excitement, the
teacher contacts a colleague who uses AutoCAD for drafting. The colleague agrees to allow class time during
the school day and train them all in the use of the tool.

•

The class is learning to analyze a script, beginning with the identification of climactic scene structure. Class
begins with a review of climactic scene structure as the teacher hands back their quizzes from last week.
Based on quiz results, many students are struggling with the concept. Using a familiar fairy tale, the teacher
models analysis with the entire group, with frequent checks for understanding. Working on their own, the
students begin an analysis of one act of their choosing, while the teacher moves around the room checking in
as needed. Students will turn in their analysis to be scored with a rubric provided by the teacher.

In my classroom, you will see:

100

| CHAPTER 4
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D E M O N S T R AT I N G F L E X I B I L I T Y A N D R E S P O N S I V E N E S S
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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4.CONTRIBUTIONS TO SCHOOL DISTRICT/PROFESSION
Theatre Teacher Evaluation Worksheet 4a:
Reflecting on Teaching
To demonstrate that they reflect on teaching, theatre teachers must analyze their own practice, successfully problem solving
when necessary to improve student learning. Specifically, they should:
•

Accurately determine whether the teaching episode was successful or unsuccessful.

•

Illustrate ways they would improve instruction or which next steps they would take.

•

Analyze the effect their teaching had on student learning (groups and individuals).

•

Show awareness of possible cultural privilege and potential biases.

•

Consider how social identity/cultural privilege or biases may impact teaching and learning.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of reflecting on teaching. Each
educator is encouraged to offer relevant information from their particular classroom and content.
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•

Written examples of reflection: Written narratives or journals (computer documents or handwritten notes).

•

Videotaped examples of reflection: A collection of teaching videos with accompanying reflections
(written or oral).

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
4a: Reflecting on Teaching rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher is consistently
able to anticipate the success
of planned learning activities,
recognizes the effect of their
teaching on student learning
and consistently reflects on
student learning, analyzes, and
problem solves.

The teacher is able to analyze
the effect of their teaching on
student learning, reflect, and
problem solve as needed.

The teacher inconsistently recognizes when student learning
occurs in the theatre classroom
and when it does not.

The teacher fails to recognize
when student learning occurs
in the theatre classroom.

The teacher consistently
analyzes instruction for any potential impact of social identity/
cultural privilege on teaching
and learning.

The teacher exhibits an awareness of the impact of social
identity/cultural privilege on
teaching and learning.

The teacher exhibits an emerging awareness of the potential
impact of social identity, social
privilege and cultural bias on
teaching and learning.

The teacher has little or no
awareness of the impact of
social identity, social privilege,
and cultural bias on teaching
and learning.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher reflecting on teaching. Each educator is encouraged to offer an example from their particular
classroom to help guide their evaluation in the section provided below.
•

Teacher routinely takes time to reflect on their teaching and critically analyzes the nature of student-learning
that occurred in a particular teaching episode, both in individual learning and the class as a whole.

•

Teacher is able to offer several appropriate theatre strategies and approaches to instruction that engage the
whole group in learning and are also tailored to the diverse needs of individual students.

•

Teacher is able to predict why appropriate theatre strategies and approaches to instruction will be successful
given the context of the learning activity and his or her own students.

•

Teacher recognizes the impact of cultural privilege and works to identify any potential biases that might affect
the learning environment and influence student learning.

In my classroom you will see:
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REFLECTING ON TEACHING
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 4b:
Maintaining Accurate Records
To demonstrate maintaining accurate records, theatre teachers must maintain a system which tracks data pertinent
to student learning and provides easy access to that data for students and their parents or guardians. Specifically,
they should:
•

Manage production related record keeping such as meeting minutes, maintenance records, funds
management, student fees collected, student award points, etc.

•

Maintain and disseminate up-to-date data on student learning, assessments and grades (both for individuals
and groups), using the teacher’s own system or one required by their school.

•

Provide access to student records for students and their families (grades, records of any payments or fees,
student point award systems, pertinent meeting minutes, records of communications, etc.).

•

Maintain any required records of production equipment inventory, purchases and/or repair (if applicable).

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of maintaining accurate records.
Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Student learning records: Up-to-date grade books, online student record keeping systems (ie. PowerSchool,
Schoology etc.).

•

Documentation of communications: Records (paper or electronic) of information sent to, and received from,
parents (e.g., phone logs, newsletters, permission forms, etc.).

•

Funds and resource management: Records of payments for equipment repair, productions costs, and theatre
trips.

•

Supporting committee work: Ratified budgets, primary source records, and minutes of meetings with theatre
booster groups or PTA committees.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
4b: Maintaining Accurate Records rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher has implemented
a comprehensive system to
collect, maintain and disseminate both group and individual
data about student learning
outcomes and related
assessments.

The teacher provides group
data about student learning
outcomes and related
assessments.

The teacher inconsistently
provides data about group
and individual student learning
outcomes and related assessments.

The teacher fails to provide
group and individual data about
student learning outcomes and
related assessments.

The teacher has implemented
and maintains a detailed system of record keeping which
tracks and disseminates up
to date student evaluations,
grades, samples of student
work and assignments.

The teacher maintains a system of record keeping which
tracks and disseminates up-todate student evaluations and
grades.

The teacher has inconsistently
manages a system of record
keeping for tracking student
evaluations and grades.

The teacher fails to create and
maintain a system for tracking
and disseminating student
evaluations and grades.

The teacher consistently
facilitates and encourages
access to pertinent student
records including grades,
pertinent communications,
extracurricular fees, etc.

The teacher provides students
and parents access to student
records including grades,
pertinent communications,
extracurricular fees, etc.

The teacher inconsistently
provides students and parents
to pertinent records including
grades, contact with parents,
extracurricular fees, etc.

The teacher fails to provide
students and parents access
to pertinent records including
grades, contact with parents,
extracurricular fees, etc.

The teacher has implemented
a system of detailed management of any additional specific
documentation required by
their work assignments. (i.e.
production records, equipment
maintenance records, booster
club minutes etc.).

The teacher maintains any
additional specific documentation required by their work
assignments. (i.e. production
records, equipment maintenance records, booster club
minutes etc.).

The teacher inconsistently produces any additional specific
documentation required by
their work assignments. (i.e.
production records, equipment
maintenance records, booster
club minutes etc.).

The teacher fails to maintain any additional specific
documentation required by
their work assignments. (i.e.
production records, equipment
maintenance records, booster
club minutes etc.)
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher’s ability to maintain accurate records. Each educator is encouraged to offer an example from their
particular classroom to help guide their evaluation in the section provided below.
•

Teacher enters up-to-date individual student progress records into a secure online system, sending access
instructions home for student and parents.

•

Teacher uses established school protocols to update parents and students on the student’s learning progress
on a regular basis.

•

Teacher is able to quickly pull up student records to respond accurately to questions about an individual student’s progress using established learning outcomes and assessment data as evidence of student learning.

•

Teacher maintains careful records of any funds managed for school trips, etc., and is able to provide detailed
reports on demand.

•

Teacher designs and implements a rotating calendar for tracking any sound and lighting equipment in their care,
documenting maintenance and repair schedules.

In my classroom, you will see:
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M A I N TA I N I N G A C C U R AT E R E C O R D S
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
CHAPTER 4

|

109

\\\\\\\\\\\\\\\\\\\\

High School Theatre Educator Evaluation
Communicating with Families
To demonstrate skill in communicating with families, theatre teachers must establish channels of communication with families,
engaging them in the learning process. Specifically, they should:
•

Provide families with frequent opportunities to understand the theatre curriculum and their child’s progress.

•

Engage in consistent and frequent communication with the families of all students.

•

Apply a broad spectrum of communication strategies, tools and techniques to engage families and form
relationships, remaining sensitive to language or cultural differences.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of communicating with families.
Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Examples of outreach: Newsletters, websites, showcases or other engagement efforts with parents/families.

•

Access to student records: Records of student learning and the vehicles through which they are shared with
families (i.e. website, reports, e-mails, school or district-based online portals).

•

Documentation of communication: Logs of calls, announcements, handouts or emails to parents /families.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
4c: Communicating with Families rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher consistently makes
frequent efforts to inform parents about the classroom and/
or extra-curricular theatre program; using multiple methods
of communication.

The teacher informs parents
about the classroom and/or extra-curricular theatre program.

The teacher inconsistently
informs parents about the
classroom and/or extra-curricular theatre program.

The teacher fails to make an
effort to inform parents about
the classroom and/or extra-curricular theatre program.

The teacher consistently
provides detailed information
about individual student theatre
knowledge and skill, offering
varied examples of evidence of
individual student learning.

The teacher provides evidence
of learning and information
about individual student theatre
knowledge and skills.

The teacher inconsistently
provides evidence of learning
and information about individual student theatre knowledge
and skills.

The teacher fails to provide information or evidence of learning about individual student
theatre knowledge and skills.

The teacher creates frequent
and varied opportunities for families to understand theatre-specific learning.

The teacher creates regular
opportunities for families to
understand theatre-specific
learning.

The teacher inconsistently
offers opportunities for families
to understand theatre-specific
learning.

The teacher fails to provide
opportunities for families to
understand theatre- specific
learning.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher’s skill in communicating with families. Each educator is encouraged to offer an example from their
particular classroom to help guide their evaluation in the section provided below.
•

Teacher frequently uses multiple communication systems (online or offline) and knows which methods work
successfully for each individual family.

•

Teacher regularly provides students and their families with clearly stated information concerning curricular and
extracurricular theatre activities (e.g. syllabi, schedules, deadlines).

•

Teacher provides frequent opportunities to engage families in student learning and involve families in theatre
activities. (i.e. student showcases, performances, theatre class webpage, posting stated learning goals,
reaching out to families with volunteer opportunities).

•

Teacher creates and maintains a Google Classroom and/or grading program and invites parents and families
to utilize this tool for access to information.

In my classroom you will see:
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C O M M U N I C AT I N G W I T H F A M I L I E S
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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Theatre Teacher Evaluation Worksheet 4d:
Participating in a Professional Community
To demonstrate participation in a professional community, theatre teachers must move beyond the classroom,
planning and working together with colleagues in efforts to improve instructional practice and contribute to school,
district and community initiatives and projects. Specifically, they should:
•

Engage collegially in planning, sharing, and working with colleagues.

•

Engage in professional inquiry with peers to examine teacher practice.

•

Serve and contribute to school-wide initiatives (i.e. fund drives, social issue awareness campaigns, etc.).

•

Participate in community, district and school projects to improve instructional practice and student success.

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of participating in a professional
community. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Professional community activities: documentation and scheduling of participation in a professional learning
community, peer reviews, etc.

•

Support of school and community initiatives: A reflective summary of participation in school and/or community
initiatives, documentation of participation on school committees, etc.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
4d: Participating in a Professional Community rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

he teacher takes a leadership
role in school initiatives and
regularly contributes to school,
district, or community projects.

The teacher actively contributes
to school, district, or community projects.

The teacher is supportive of
school, district, or community projects, and occasionally
contributes.

The teacher offers little or no
support for school, district, or
community projects.

The teacher takes a leadership
role supporting community and
district projects and initiatives.

The teacher participates in
community and district projects
and initiatives.

The teacher occasionally participates in community and/or
district projects and initiatives.

The teacher rarely participates
in community or district
projects and initiatives.

The teacher takes a leadership
role in professional learning
community activities, leading
professional development and
working with peers to examine
teaching and improve student
learning.

The teacher regularly engages
in professional learning
community activities, working
with peers to examine teaching
and improve student learning.

The teacher occasionally
engages in professional
learning community activities,
working with peers to examine
teaching and improve student
learning.

The teacher rarely engages in
professional learning community activities, and almost never
works with peers to examine
teaching and improve student
learning.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher participating in a professional community. Each educator is encouraged to offer an example from
their particular classroom to help guide their evaluation in the section provided below.
•

Teacher shares evidence of mentoring and/or collaborating with colleagues.

•

Teacher shares evidence of serving in the district on collaborative teams.

•

Teacher shares evidence of working on district curriculum teams.

•

Teacher shares evidence of participation in a professional learning community.

•

Teacher shares evidence of participation in school, district or community projects.

•

Teacher shares evidence of participation in a production sponsored by a community organization as actor,
technician, director, or general volunteer.

In my practice you will see:
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High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
PA R T I C I PAT I N G I N A P R O F E S S I O N A L C O M M U N I T Y
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
CHAPTER 4

|

117

\\\\\\\\\\\\\\\\\\\\

High School Theatre Educator Evaluation
Theatre Teacher Evaluation Worksheet 4e:
Growing and Developing Professionally
To demonstrate growing and developing professionally, theatre teachers must actively seek opportunities for
professional growth. Specifically, they should:
•

Develop/enhance pedagogical knowledge and skill.

•

Seek feedback from colleagues as a part of examining their own practice.

•

Participate in professional organizations

Relevant Information
Here are some examples of possible relevant information a teacher might provide as evidence of growing and developing
professionally. Each educator is encouraged to offer relevant information from their particular classroom and content.
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•

Records of professional development: Documented schedule of professional development both within the
district and outside of the district, records of participation with a professional theatre educational association.

•

Examining professional growth: Peer reviews regarding teaching practice, reflective summaries of activities
leading to professional growth.

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
4e: Growing and Developing Professionally rubric
DISTINGUISHED

PROFICIENT

BASIC

UNSATISFACTORY

The teacher regularly collaborates with theatre and/or arts
education peers to further
develop his or her theatre
knowledge and pedagogical
skills.

The teacher collaborates with
theatre and/or arts education
peers to further develop his
or her theatre knowledge and
pedagogical skills.

The teacher occasionally collaborates with theatre and/or arts
education peers to further develop his or her theatre knowledge and pedagogical skills.

The teacher does not
collaborate with theatre a
nd/or arts education peers.

The teacher seeks out feedback from supervisors and
colleagues.

The teacher is receptive to
feedback from supervisors and
colleagues.

The teacher is reluctant to accept feedback from supervisors
and colleagues.

The teacher rejects feedback
from supervisors and colleagues.

The teacher takes a leadership
role and participates in theatre
specific professional
development.

The teacher regularly seeks
out and participates in
theatre-specific professional
development.

The teacher infrequently seeks
out and participates in theatre
specific professional
development.

The teacher does not seek to
participate in theatre specific
professional development.

The teacher takes a leadership
role in professional development activities, facilitating
theatre workshops, clinics and/
or reviews for regional, statewide, or national conferences,
festivals, and/or publications.

The teacher actively participates in theatre workshops,
clinics and/or reviews for
regional, statewide, or national
conferences, festivals, and/or
publications

The teacher occasionally
attends theatre workshops,
clinics and/or reviews for
regional, statewide, or national
conferences, festivals and/or
publications.

The teacher does not participate in theatre workshops,
clinics and/or reviews for
regional, statewide, or national
conferences, festivals and/or
publications.
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The following examples illustrate a sampling of diverse theatre content chosen to offer some possible demonstrations
of a theatre teacher growing and developing professionally. Each educator is encouraged to offer an example from
their particular classroom to help guide their evaluation in the section provided below.
•

Teacher presents a theatre workshop or shares a best-practices presentation with other theatre teachers in the
district.

•

Teacher reflects on feedback and applies recommendations given by the principal or arts education supervisor.

•

Teacher shares materials from workshops attended with other theatre education colleagues in the district.

•

Teacher takes on a leadership role in a professional theatre education or arts organization.

•

Teacher is an active member of a theatre education professional organization (EdTA, AATE, ASSITEJ, etc.) and
attends online professional development workshops, subscribes to their journals and participates in discussion
forums.

In my practice you will see:
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G R O W I N G A N D D E V E L O P I N G P R O F E S S I O N A L LY
Evaluator’s Observation Notes

Summary notes by supervisor or peer

Level of Performance for period (date) ________________ to (date) __________________
Distinguished

Proficient

Basic

Unsatisfactory
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A P P E N D I X 1 : M A J O R T E A C H E R E VA L U AT I O N S Y S T E M S
C O M PA R I S O N C H A R T
The EdTA Theatre Educator Evaluation Workbook is primarily built in alignment with the Charlotte Danielson Framework for Teaching.
However, there are other, interrelated evaluation frameworks that offer similar expectations in how educators’ teaching skills should
be measured. This chart outlines four approaches to evaluation, along with the fours domain areas that this workbook includes in
Observations of Practice (Chapter 4).

Teacher Evaluation Frameworks
EdTA THEATRE
EDUCATOR
EVALUATION WORKBOOK

DANIELSON

MARZANO

McREL

Various elements from
five Standards.
• I—Teachers Demonstrate Leadership.

• I—Planning and Preparation

• Domain
Planning and
Preparation

• Domain 1
Classroom Strategies
and Behaviors
• Domain 2
Planning and Preparing

• II- Teachers Establish A
Respectful Environment.
• III—Teachers Know the
Content They Teach.
• IV—Teachers Facilitate Learning For Their
Students.
• V—Teachers Reflect on
Their Practice.
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MARSHALL
Various elements from
6 domains:
• A—Planning & Preparation for Learning,
• B—Classroom
Management,
• C—Delivery of
Instruction,
• D—Monitoring, Assessment, &
Follow-Up,
• E—Family and
Community
Outreach,
• F—Professional Responsibilities

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \

EdTA THEATRE
EDUCATOR
EVALUATION WORKBOOK

1a.

1b.

• Demonstrating Knowledge
of Content and Pedagogy

• Demonstrating Knowledge
of
Students

DANIELSON

MARZANO

McREL

MARSHALL

• Demonstrating Knowledge
of Content and
Pedagogy

• Helping Students Interact
with New Knowledge.
• Helping Students Practice
and Deepen New Knowledge.
• Helping Students Generate
and Test Hypotheses.

• III—Teachers align their
instruction with the state
standards. Teachers know
the content appropriate to
their teaching specialty.
Teachers recognize the
interconnectedness of
content areas/disciplines.
Teachers make instruction
relevant to students.
• IV—Teachers know the
ways in which learning
takes place, and they know
the appropriate levels of
intellectual, physical, social,
and emotional development
of their students. Teachers
use a variety of instructional
methods. Teachers help
students develop critical
thinking and problem-solving skills.

• A(a) Knowledge
• A(e) anticipation
• A(g) Engagement
• A(i) differentiation
• A(j) environment

• Demonstrating Knowledge
of Students

• Planning and Preparing for
the Needs of English Language Learners, Students
Receiving Special Education, and Students Who
Lack Support for Schooling.
Establishing and Maintaining Effective Relationships
With Students.

• II—Teachers embrace
diversity in the school
community and in the world.
Teachers treat students as
individuals. Teachers adapt
their teaching for the benefit
of students with special
needs.

• A(e) anticipation C(a) expectations C(b) mindset C(c)
goals, C(d) connections C(g)
engagement C(h) differentiation
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1c.
1d.

1e.

1f.
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• Setting Instructional
Outcomes

• Demonstrating
Knowledge of Resources

• Designing Coherent
Instruction

• Designing Student
Assessments
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DANIELSON

MARZANO

McREL

• Setting Instructional Outcomes

• Communicating Learning
Goals and Feedback.
Planning and Preparing for
Lessons and Units.

• I—Teachers lead in their
classroom.
• IV—Teachers communicate
effectively.

• A(b) standards,
• A(c) units,
• A(d) assessments,
• A(f) lessons.
• D(a) criteria

• Demonstrating Knowledge
of Resources

• Planning and Preparing
for Use of Resources
and Technology. Helping
Students Generate and Test
Hypotheses.

• IV—Teachers integrate and
utilize technology in their
instruction.

• A(h) materials

• Planning and Preparing for
Lessons and Units. Planning
and Preparing for Use of
Resources and Technology.

• IV—Teachers plan instruction appropriate for their
students. Teachers integrate
and utilize technology in
their instruction.

• A(a) Knowledge
• A(b) standards
• A(c) units,
• A(d)assessments
• A(e) anticipation
• A(f)lessons
• A(g) Engagement
• A(h)materials
• A(i) differentiation
• A(j) environment

• Communicating Learning
Goals and Feedback

• IV–Teachers use a variety
of methods to assess what
each student has learned.
• —Teachers analyze student
learning.

• A(d)assessments

• Designing Coherent Instruction

• Designing Student
Assessments

MARSHALL
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2a.
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DANIELSON

• II—Maintenance of a
Productive Environment

• Domain 2—The Classroom Environment

• Maintaining Respect
and Rapport

• Creating an Environment
of Respect and Rapport

MARZANO
• Domain 1 Classroom
Strategies and
Behaviors

McREL

MARSHALL

• Various elements from
5 Standards

• Various elements from
6 domains

• Establishing and Maintaining Effective Relationships with Students

• I—Teachers lead in their
classroom

• A(a) expectations,
• A(b) mindset,
• B(a) expectations,
• B(b) relationships,
• B(c) respect,
• B(i) prevention

• II–Teachers provide an
environment in which
each child has a positive,
nurturing relationship
with caring adults.
Teachers treat students
as individuals.
• IV—Teachers help
students work in teams
and develop leadership
qualities.

• A(a) expectations,
• A(b) mindset,
• B(a) expectations,
• B(b)relationships,
• B (c) respect,
• B(d) social-emotional,
• B(e) routines,
• B(i) prevention
• B(j) incentives

2b.

• Establishing a Culture for
Learning

• Establishing a Culture for
Learning

• Establishing and Maintaining Effective Relationships with Students.
• Engaging Students.
• Communicating High
Expectations for All
Students.

2c.

• Managing Classroom
Procedures

• Managing Classroom
Procedures

• Establishing Rules and
Procedures. Recognizing
Adherence to Rules and
Procedures.

• I—Teachers lead in their
classrooms.

• B (a)–(j) Classroom management

2d.

• Managing Student
Behavior

• Managing Student
Behavior

• Establishing and Maintaining Effective Relationships with Students.

• I—Teachers lead in their
classrooms.

• B (a)–(j) Classroom management

2e.

• Organizing Available
Physical Space

• Organizing Physical
Space

• Establishing Rules and
Procedures. Recognizing
Adherence to Rules and
Procedures.

• A(j) environment
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1c.
1d.

1e.

1f.
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• Setting Instructional
Outcomes

• Demonstrating
Knowledge of Resources

• Designing Coherent
Instruction

• Designing Student
Assessments
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DANIELSON

MARZANO

McREL

• Setting Instructional Outcomes

• Communicating Learning
Goals and Feedback.
Planning and Preparing for
Lessons and Units.

• I—Teachers lead in their
classroom.
• IV—Teachers communicate
effectively.

• A(b) standards,
• A(c) units,
• A(d) assessments,
• A(f) lessons.
• D(a) criteria

• Demonstrating Knowledge
of Resources

• Planning and Preparing
for Use of Resources
and Technology. Helping
Students Generate and Test
Hypotheses.

• IV—Teachers integrate and
utilize technology in their
instruction.

• A(h) materials

• Planning and Preparing for
Lessons and Units. Planning
and Preparing for Use of
Resources and Technology.

• IV—Teachers plan instruction appropriate for their
students. Teachers integrate
and utilize technology in
their instruction.

• A(a) Knowledge
• A(b) standards
• A(c) units,
• A(d)assessments
• A(e) anticipation
• A(f)lessons
• A(g) Engagement
• A(h)materials
• A(i) differentiation
• A(j) environment

• Communicating Learning
Goals and Feedback

• IV–Teachers use a variety
of methods to assess what
each student has learned.
Teachers analyze student
learning.

• A(d)assessments

• Designing Coherent Instruction

• Designing Student
Assessments

MARSHALL
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• III - Instruction

3a.
3b.

3c.

3d.

• Communicating with
Students

• Using Questioning and
Discussion Techniques

• Engaging Students in
Learning

• Using Assessment in
Instruction

DANIELSON

McREL

MARSHALL

• Domain 1 Classroom
Strategies and
Behaviors

• Various elements from
5 Standards

• Various elements from
6 domains

• Communicating with
Students

• Communicating
High Expectations for
All Students

• II—Teachers treat
students as individuals.

• A(g) engagement,
• B(b) relationships,
• C(d)connections,
• C(g) engagement

• Using Questioning and
Discussion Techniques

• Helping Students Interact
with New Knowledge.
Helping Students Practice
and Deepen New
Knowledge.
• Helping Students Generate and Test Hypotheses.

• II—Teachers treat
students as individuals.

• C(e) clarity,
• C(f) repertoire,
• C(g)engagement,
• C(i) nimbleness

• Engaging students

• III—Teachers make
instruction relevant to
students. Teachers make
instruction relevant to
students.
• IV—Teachers help students
develop critical thinking and
problem-solving skills.

• A(g) Engagement,
• B(g) repertoire,
• C(g) engagement

• IV—Teachers know the
ways in which learning
takes place, and they
know the appropriate
levels of intellectual,
physical, social, and

• D(a)criteria,
• D(b) diagnosis,
• D(c) on-the-spot,
• D(d) self-assessment
• D(e)recognition
• D(f) interims
• D(g) tenacity
• D(h)support,
• D(i) analysis
• D(j) reflection

• Domain 3—Instruction

• Engaging Students in
Learning

• Using Assessment in
Instruction

MARZANO

• Communicating Learning
Goals and Feedback.
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EdTA THEATRE
EDUCATOR
EVALUATION WORKBOOK

• III - Instruction

3e.

• Domain 3—Instruction

MARZANO
• Domain 1 Classroom
Strategies and
Behaviors

• Demonstrating Flexibility
and Responsiveness

• Demonstrating Flexibility
and Responsiveness

• Engaging Students.
Recognizing Adherence
to Rules and Procedures.

EdTA THEATRE
EDUCATOR
EVALUATION WORKBOOK

DANIELSON

MARZANO

• IV- Professional Responsibilities

• Domain 4 - Professional
Responsibilities

• Domain 3—Reflecting
on Teaching
• Domain 4 —Collegiality
and Professionalism

4a.

• Reflecting on Teaching

• Reflecting on Teaching

• Evaluating Personal
Performance.
• Developing and
Implementing a Personal
Growth Plan.

4b.

• Maintaining Accurate
Records

• Maintaining Accurate
Records

• Promoting District and
School Development.

4c.
128
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• Communicating with
Families

• Communicating with
Families

• Promoting a Positive
Environment.

McREL

MARSHALL

• Various elements from
5 Standards

• Various elements from
6 domains

• IV—Teachers plan instruction appropriate for
their students. Teachers
use a variety of instructional methods.

McREL

MARSHALL

• Various elements from
5 Standards

• Various elements from
6 domains

• C(g) engagement,
• C(h) differentiation,
• C(i) nimbleness,
• C(j) application

• V—Teachers link professional growth to their
professional goals.

• D(j) reflection

• I—Teachers advocate for
schools and students.

• F(c) reliability

• II—Teachers work collaboratively with the families
and significant adults in
the lives of their students.

• E (a) respect,
• E(b) belief,
• E(c) expectations,
• E(d) communication,
• E(e) involving,
• E(f) homework,
• E(g) responsiveness,
• E(h)reporting,
• E(i) outreach
• E(j) resources

High School Theatre Educator Evaluation \ \ \ \ \ \ \ \ \ \
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• IV- Professional Responsibilities

4d.
4e.

4f.

• Participating in a Professional Community

• Growing and Developing
Professionally

• Showing Professionalism

DANIELSON

• Domain 4 - Professional
Responsibilities

MARZANO
• Domain 3—Reflecting
on Teaching
• Domain 4 —Collegiality
and Professionalism

McREL

MARSHALL

• Various elements from
5 Standards

• Various elements from
6 domains

• Participating in a Professional Community

• Promoting Exchange of
Ideas and Strategies

• I—Teachers demonstrate
leadership in the school.
• IV- Teachers plan instruction appropriate for their
students.

• Growing and Developing
Professionally

• Evaluating Personal
Performance.
• Developing and Implementing a Personal
Growth Plan.

• I—Teachers lead the
teaching profession.
Teachers demonstrate
high ethical standards.

• F(h) openness,
• F(j) growth

• V—Teachers function
effectively in a complex,
dynamic environment.

• F(a) attendance,
• F(b) language,
• F(c) reliability,
• F(d) professionalism,
• F(e) judgment,
• F(g) above and beyond,
• F(g) leadership,
• F(h) openness,
• F(i) collaboration,
• F(j) growth

• Showing Professionalism

• Promoting a Positive
Environment. Promoting
Exchange of Ideas and
Strategies. Promoting
District and School Development.

• F(f) above and beyond,
• F(i) collaboration
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APPENDIX 2: STUDENT LEARNING OUTCOMES
AND GROWTH MEASURES
Student learning objectives (SLOs, also called student growth models) can illustrate accurate information about student learning.
SLOs are statements that specify what students will be able to do, what they will know or what they will be able to demonstrate when they have finished a learning unit with their teacher. Outcomes are sometimes listed as knowledge, skills, process
competencies and dispositions (or habits of mind). Teachers often plan these as part of long-range planning for their students;
however measuring SLOs has proven to be difficult for teachers in the arts. As part of teacher evaluation, many districts are now
asking for teachers to illustrate student growth with data. Sometimes, districts unfortunately use SLOs from English language
arts, mathematics or science when determining a theatre educator’s effectiveness. In districts that allow theatre teachers to set
their own SLOs, educators are not often provided with adequate professional development in learning how to navigate SLOs
for their classrooms, including in choosing which theatre content areas to teach and which to assess. The SLO framework is
not designed to have teachers measure all learning of all students at all times. Instead, it asks teachers which learning skills and
concepts based in national and state standards students are learning and how much are students learning and growing over
time (Brian Wesolowski, 2015).

Developing Student Learning Objectives
Developing objectives should be done strategically and should include 3 types; (1) global goals—more general goals such as
“perform or create’, (2) educational objectives which are observable and measureable such as specific state standards and (3)
instructional objectives which are very specific and developed by the teacher to guide daily teaching. Instructional objectives
should describe the conditions, what the learner will be able to do, and the standard of achievement considered as acceptable.
Much of the professional development literature explains the setting of objectives or goals as SMART—Specific, Measureable,
Appropriate, Realistic, and Time-limited (Doran, 1981)
A question that teachers may like to consider as they build SLOs is: For how many students will the SLOs be set? A smaller
sample is more manageable, for example one class rather than all classes or one for an acting class and one for a musical theatre class. Teachers should also ask themselves if there are specific sets of students on whom they wish to focus—for example,
grouping students is a helpful way to illustrate the learning that occurs in students who are having difficulty, students who are
performing as expected, and students who are achieving above expectations. Obviously teachers should be measuring all their
students’ learning in all classes as a matter of good teaching and learning practice; but for garnering a set of data used to illustrate your teaching effectiveness, teachers should focus on a set of students.
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Peer Review of Student Learning
It is also helpful for teachers to share their students’ work with other teachers. While this is not always possible, having another
teacher, peer, or mentor examine student work/recordings is an ideal way for teachers to illustrate that their scoring is not biased. A practical way for this to occur is for teachers to use professional development time to meet with other theatre teachers
and compare student work with the assessment rubrics or scales to determine whether another content expert (theatre
teacher) would have assigned the same scores or grades. This allows teachers to provide some sense of reliability to their
administrators. Rather than being asked to calculate statistical outcomes, they can illustrate that they have consulted with
another expert to establish if they are “on the right track.” A feel for how students compare to other students within the same
district/space is important in developing teachers’ practice, expertise and pedagogy—a necessary step taken in development
rather than doing this in isolation. They may then be able to report their data with the statement “I’ve done a validity check with
another expert music teacher(s), and I feel confident that my scoring is not biased”.
The Tennessee Portfolio Growth Measure System is also a good illustration of how peer evaluation can work as part of teacher
evaluations. It was “designed in Tennessee to give fine arts teachers an authentic, individualized, and student-centered evaluation that contrib¬utes to professional learning and development” (Parkes, Rohwer, and Davison, 2015, p. 25). Essentially, this
system uses a peer review process to evaluate the growth evidence in representative student work samples. Parkes, Rohwer
and & Davison (2015) illustrated that it can be used in other states and the blind peer review process provided reasonable
reliability and validity. The process of involving peers promoted a sense of empowerment in teachers, and was viewed positively
by teachers and administrators as a successful professional development process.
If teachers are in a state or district that has a formal peer review process, we encourage those teachers to seek out and utilize
this process. If teachers want to work with one or more peers, they can set this is as part of professional development time.
For example, in Tennessee teachers select work of both groups of students (ensembles) and individuals to illustrate growth
between two points in time. Pieces of work that illustrate theatre learning early in the curriculum and later in the curriculum are
then peer reviewed with other teachers in the district.

Instructional objectives and SLOs
The instructional objectives are the most important for a theatre classroom as they specify what learning will occur. This allows
teachers to more easily measure them. Teachers are able to specify the most relevant SLOs/growth measures for their students
and curriculum and then develop measures specifically designed to illustrate what students know and can do. Teachers should
set growth targets for their students (such as “students will demonstrate 80% of growth) in whole groups, tiered groups, and
as individuals. Teachers first must “diagnose” their students to ascertain what the SLO framework calls “pretest” data. This is
the starting point and teachers decide which specific instructional outcome(s) they will track. Teachers must also set post-test
targets that are appropriate for their students. Sometimes, districts will request administrators and/or other representatives to
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set reasonable targets for the theatre classroom. EdTA suggests that the theatre educator (or arts program supervisor) be included in the target
setting for theatre classrooms to insure the targets are appropriate, instructionally sound, and relevant for the needs of the students in that
particular theatre setting. An example of a way to determine growth, based on the model shared in the workbook’s Student Targeted
Outcomes and/or Growth Measures form:
APPLICABLE
MEASURE(S)

EARLY
MEASURE

LATER
MEASURE

GROWTH (CHANGE)

Whole Group
Growth
Tiered
Growth:
Individual
Growth (Attach

Spreadsheet)

Specified
Target
Outcome
Other

(Description of
measure and
outcomes)

Effectiveness of teacher in helping students
achieve selected measure

Distinguished

Score

Proficient

Score

Basic

Score

Unsatisfactory

Score

To illustrate group targets, the data here are simple to calculate. Simply average the scores from your individuals on the early measure and insert
into the early measure cell/block. Average the scores from your individuals on the later measure and insert into the later measure score. Subtract
the early measure amount (which will be a smaller number) from the later measure amount (which will be a higher number). Insert the result of
this subtraction in the growth (change) cell.
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A P P E N D I X 4 : T H E AT R E S T U D E N T A C H I E V E M E N T
MEASURES AND RESOURCES
Theatre education encompasses a wide range of disciplines. Experiential learning opportunities include the student as actor,
designer, researcher, critic, technician, and writer. Since the purposes and contexts for evaluation in schools can vary, the design
of an effective approach to assessment (evaluation) cannot be limited to a single mode. Nevertheless, there is a general agreement in our profession about sound evaluation practices and procedures. Effective theatre assessment will gauge students’
level of proficiency in a variety of process, performance, and production areas.

Types of Assessment:
•
•
•
•
•
•

Pre-Assessment (for learning)
Examples: Observation, Anecdotal notes, Interview, Inventories/surveys, Test/Quiz, Questionnaires, KWL
Formative Assessment (as learning)
Examples: Observation, Anecdotal notes, Work samples, Test/quiz, Checklist, Conference, Peer Assessment,
Self-Assessment
Summative Assessment (of learning)
Examples: Portfolios, Unit Test, Self-assessment, Peer assessment, Final Reflection, Speeches, Projects, Presentations, Reports (oral or written), Performances

Assessment Tools (materials):
Using the tools below in authentic theatre tasks better links curriculum, instruction, and assessment.
• Adjudication forms
• Checklists
• Computer programs/software (CAD, PowerPoint, Vecktorworks, etc.)
• Conferences with students and/or parents
• Evaluation by self, peers and teacher
• Journals, graphic organizers, performance logs
• Learning contracts
• Multimedia devices (e.g., computers, digital cameras)
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•
•
•
•
•
•
•
•

Performance observations
Photographs, collages
Portfolios
Recordings (video and audio)
Reports, essays, reviews
Rubrics
Standardized theatre assessments
Teacher-made quizzes and tests

Assessment Tasks (actions):
Tasks that provide opportunities to use the tools listed are:
• Auditions
• Collages (design and construction)
• Costumes (designing and constructing)
• Critiques/reviews (e.g., classroom performance - video and audio)
• Discussion/demonstration
• Display
• Graphic organizer (constructing and updating)
• Individual and group presentations and performances
• Individual and group projects
• Interviews
• Learning contract development
• Make-up (designing and constructing)
• Model building (bash and scale)
• Multimedia presentation
• Original monologues, scenes and plays
• Paper-and-pencil objective tests
• Peer coaching and evaluation
• Performance/production
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•
•
•
•
•
•
•
•
•
•
•
•
•

Problem solving
Props (designing and constructing)
Research local theatre resources (companies, artists)
Research reports, essays
Scenery (designing and constructing)
Script analysis
Student-created test questions and rubrics
Student notebooks
Student performance competition
Surveys
Technology-generated products
Theatre journals (writing entries and reflections)
Updates of performance logs

Characteristics of Effective Classroom Assessment:
They produce measurable evidence of learning.
• They are relevant to the student and to the learning goal.
• They accommodate a variety of development levels and intelligences.
• They account for prior knowledge about the task context or provide pre-assessment activities to familiarize all
students with the content.
• They give students and teachers options to have tasks completed individually or cooperatively.
• They allow students to select the best approach to the task.
• They assess tasks consistently.
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Questions to Ask About Your Assessments:
Is it aligned?
Is it representative of what is taught?
Is it educationally worthwhile?
Is it direct?
Is it fair?
Is it practical?
Is it easily communicated?
Whatever assessment tools are selected, theatre teachers should align their assessment practices with the following principles:
• Assessments that provide information on a variety of dimensions of student theatre processes most likely use
multiple sources of information.
• Teachers continually monitor students’ creative processes, providing formative evaluations so students learn
self-assessment and learn to explain their thinking processes in the creation of creative drama or theatrical
presentations.
• Students are assessed only on content or skills that they have had an opportunity to learn.
• Criteria for satisfactory performance are made explicit before students begin a new task, and students themselves often participate in generating the criteria.
• The teacher communicates student achievement clearly to students themselves, parents, and other professionals before students begin a new task, and students themselves often participate in generating the criteria.
• The teacher communicates student achievement clearly to students themselves, parents, and other professionals.
• Targeted feedback is much more helpful in improving theatre productions than non-specific praise.
• Evaluation is more than the grading of a finished product; it also includes student self-evaluation.
• Students themselves often participate in generating the criteria before students begin a new task.
• The teacher communicates student achievement clearly to students themselves, parents, and other professionals.
• Targeted feedback is much more helpful in improving theatre productions than nonspecific praise.
• Evaluation is more than the grading of a finished product; it also includes student self-evaluation.
(“New York State Theatre Resource Guide for Standards-Based Instruction.” Center for Educator Development in Fine Arts,
1999-2017, www.cedfa.org.)
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Beghetto, Ronald A. “Does Assessment Kill Student Creativity?” The Educational Forum, Spring 2005, Vol. 69, files.eric.ed.gov/
fulltext/EJ683512.pdf, pgs. 254-263.
Bresler, Liora, Ed. International Handbook on Research in Arts Education. Springer, 2007.
Brookhart, Susan M. “Assessing Creativity.” Educational Leadership, Feb. 2013, Vol. 70, no. 5,
www.ascd.org/publications/educational-leadership/feb13/vol70/num05/Assessing-Creativity.aspx, pgs. 28-34.
Brookhart, S. M. How to Assess Higher-Order Thinking Skills in your Classroom. ASCD, 2010.
Brookhart, S. M. How to Create and use Rubrics for Formative Assessment and Grading. ASCD, 2013.
Brookhart, Susan M. How to Design Questions and Tasks to Assess Student Thinking. ASCD, 2014.
“Colorado Professional Learning Network: Assessment Resource Bank.” Colorado Professional Learning Network, eNetLearning, 2017, www.coloradoplc.org/assessment/assessments?keys=&tid%5B%5D=1014& term_node_tid_depth=All&field_assessment_item_type_value_many_to_one=All&field_cost_value_many_to_one=All.
Dorn, Madeja, and Bob Sabol. Assessing Expressive Learning. Lawrence Erlbaum Associates, 2004.
Herpin, Sharon A., et al. “Improving the Assessment of Student Learning in the Arts – State of the Field and Recommendations.” National Endowment for the Arts and WestEd, 2012, https://www.giarts.org/article/improving-assessment-student-learning-arts
Jensen, Amy Peterson and Roni Jo Draper, Eds. Arts Education and Literacies. Routledge, 2015.
Jensen, Eric. Arts with the Brain in Mind. ASCD, Eric Jensen, 2001.
“OSPI-Developed Performance Assessments for the Arts.” State of Washington Office of Superintendent of Public Instruction,
16 Sept. 2016, www.k12.wa.us/Arts/Performance Assessments/ default.aspx#Theatre.
Sabol, F. Robert, et al. Assessing expressive learning: A practical guide for teacher-directed authentic assessment in K-12 visual
arts education. Routledge, 2014.
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Sabol, F. Robert. “No Child Left Behind: A Study of Its Impact on Art Education.” The AEP Wire, 2010, www.aep-arts.org/wp-content/uploads/2012/03/AEP-Wire-09-2010-Sabol-NCLB.pdf.
Sabol, F. Robert. “Seismic Shifts in the Education Landscape: What Do They Mean for Arts Education.” Arts Education Policy
Review, 2013, 114(1) p. 33-45.
Shuler, S.C.; Brophy, T. S; Sabol, F. R.; McGreevy-Nichols, S.; & Schuttler, M. J. Arts Assessment in an Age of Accountability:
Challenges and Opportunities in Implementation, Design, and Measurement. Chapter 8. National Council on Measurement in
Education. New York: Routledge, Taylor & Francis Group, 2016.
Van Leishout L. M. “Model Cornerstone Assessments: Building Student Learning Through Standards-Based Outcomes.” Teaching Theatre Journal, Winter 2015, Vol 26.
Additional Standards and Assessment Resources
Model Cornerstone Assessments in Theatre—http://nationalartsstandards.org/mca/theatre
National Coalition for Core Arts Standards—http://nationalartsstandards.org
2014 Theatre Standards Resources—https://www.schooltheatre.org/advocacy/standardsresources
http://www.p21.org/news-events/p21blog/1400-assessing-creativity-in-the-classroom-it-needs-to-happen
https://www.nwea.org/blog/2015/formative-assessment-in-arts-education
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